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Introduction
The Preschool Curriculum Modules for Lowell Public Schools were developed through funding from the Board of Higher Education, Title II, in collaboration with the University of Massachusetts Boston.  Funding was provided for a group of early educators including Lowell Public Schools, Community Team Work Inc. and Little Sprouts to meet on a regular basis for over two years to develop units of study relevant to the students of Lowell. 

Evidence-based practices such as Dialogic Reading, explicit and embedded instruction in phonemic awareness, concepts of print, and mathematics were embedded in units of study. Topics in science & technology, social & emotional learning, history & social sciences are also central to each curriculum unit, covering the scope of standards in the Massachusetts Curriculum Frameworks. Through these units of study, as children explore rich content over a prolonged period of time, they build on their background knowledge and develop new vocabulary and academic language as they construct new understandings of the world around them. 

Guiding Principles

The following guiding principles were established to guide educators work as they developed these units.

1. Differentiated Instruction: ALL children are capable of learning and must have access to a high quality, rigorous curriculum to foster learning. 

2. Intentional Teaching: Preschool teachers provide intentional instruction, through carefully sequenced lessons that expose children to new learning, facilitate exploration, and assist children in mastering new skills and knowledge.

3. Resources: Educators model academic concepts and social-emotional skills by deliberately choosing and presenting resources to support children’s learning in the classroom across a variety of settings - whole group, small group, and center time. 

4. Equity for All: Preschool teachers recognize, celebrate, and build upon differences among students, drawing upon each individual’s culture, background knowledge, and language, to intentionally plan instruction to support all students in developing new skills and knowledge. 

5. Progress Monitoring & Assessment; Curriculum Planning and Program Evaluation: Preschool teachers use formative and summative data to reflect on children’s progress in academic and social-emotional skills and to reflect on their own teaching practices that impact outcomes for all learners. 

6. Promoting Positive Classroom Environments: Educators establish an enthusiastic learning environment that stimulates connections between and among children and adults while cultivating students’ approaches to learning, social-emotional well-being, and academic success.

7. Family and Community Engagement: Families, the community, and schools are partners in collaboratively fostering all students’ growth. 

Curriculum Map

The process of designing the curriculum modules included development of a grade level map in which the Massachusetts’ Curriculum Frameworks in English Language Arts, History & Social Sciences, Science, Comprehensive Health, and the Arts are used to guide student learning. Within each module, these standards are shown in bold italics.
The scope and sequence of Building Blocks®, and Handwriting without Tears® were integrated to provide instruction in mathematics, fine motor development, and handwriting. 

In Module 0 there is a strong focus on the Massachusetts Standards for Preschool and Kindergarten Social and Emotional Learning and Approaches to Play and Learning [see: http://www.doe.mass.edu/kindergarten/SEL-APL-Standards.pdf] as well as guidance from the Center for Social Emotional Foundations for Early Learning (CSEFEL) [see: http://csefel.vanderbilt.edu/resources/training_preschool.html]. This guidance sets the stage for creating supportive classroom environments that promote and build relationships in the classroom. Subsequent modules provide opportunities for children to develop executive functioning skills and social-emotional skills such as self-regulation, focusing attention, and persistence, while establishing friendships and learning how to be a member of a group. Teachers are encouraged to revisit Module 0 and the resources for social and emotional learning throughout the year,

Daily Schedule

The following components are expected to be part of the daily schedule. The following recommendations are for implementation in a half-day program (two and half to three-hours). 
· First Circle/Dialogic reading: 20-30 minutes

· Introduction to Centers: 10-15 minutes

· Centers: 60 minutes 

· Small Groups: 15 minutes in Fall; 20 minutes in Spring (held during center time twice a week for English Language Arts and Mathematics)

· Outdoor Play or Gross Motor and Movement: 30 minutes 

· Routines (including breakfast, snack, lunch and transitions): 30 minutes

· Second Circle - science, phonemic awareness, concept of print, social emotional learning, and community building: 30 minutes 

The following recommendations are for implementation in a full day program (six hours or longer).

· First Circle/Dialogic Reading: 20-30 minutes

· Introduction to Centers: 10-15 minutes

· Centers: 60 minutes 

· Small Groups Mathematics: 15 minutes in Fall/20 minutes in Spring [four times a week - two groups with adult support and one group engaged in independent, low support activity]

· Small Groups English Language Arts: 15 minutes in Fall/20 minutes in Spring [four times a week; two groups with adult support and one group engaged in independent, low support activity]

· Outdoor play or Gross Motor & Movement: 30 minutes 

· Routines including breakfast, snack, lunch, transitions, and rest time: 3 hours

· Second Circle: Science, phonemic awareness, concept of print, social emotional learning, and community building: 30 minutes

Learning Centers

Child choice and accessible material that promote learning must be made available for a minimum of 30 minutes per day for half day and 60 to 90 minutes for full-day programs. Intentionally planned and implemented learning centers/opportunities must be provided daily, including:

· Art

· Easel

· Writing

· Manipulatives

· Blocks

· Math

· Science

· Sensory

· Library

· Dramatic Play

· Music/Movement

· Outdoor or active gross motor play

· Computer or listening center

Supporting Early Language and Literacy
Each of the modules includes resources for teachers for supporting early language and literacy:

· Book Sheets: Each module includes book sheets that provide suggestions for prompts and vocabulary development that adults can use with the various books highlighted in the module. 

· Tiered Vocabulary Lists: Each module includes an extensive list of vocabulary words, categorized as “tier 1, 2, or 3” that have been drawn from the books used in the module. Key words can be defined before and during reading. It is also useful to insert synonyms to extend thinking and learning (e.g., to extend the word problem, you might add words such as mistake, disaster, catastrophe, emergency, etc.). The meaning of words can also be highlighted using gestures or by varying the tone of voice or pacing of reading.
Dialogic Reading

Dialogic reading is a research-based strategy that has been proven effective. It expands interaction between the adult and child. It can be done by teachers or parents, and is simply about children and adults having a conversation about a book. 
Typically, when adults share a book with children, the adult reads and the child listens. In dialogic reading, the adult helps the child become the storyteller. The child takes an active role while the adult listens and asks meaningful questions, and scaffolds the child’s processing of the story. The key to an effective and productive read-aloud is stimulating the child’s active engagement and making it fun.

This engagement involves interaction between the adult and the child, using various prompts. There are two sequences of prompts that the adult uses in dialogic reading, described by the acronyms PEER and CROWD. These sequences were developed by Grover J. (Russ) Whitehurst. A detailed explanation of these acronyms may be found in “Dialogic Reading: An Effective Way to Read to Preschoolers” which may be accessed at: http://www.readingrockets.org/article/dialogic-reading-effective-way-read-preschoolers.

The PEER sequence is a short interaction when the adult:

· Prompts the child to say something about the book,

· Evaluates the child's response,

· Expands the child's response by rephrasing and adding information to it, and

· Repeats the prompt to make sure the child has learned from the expansion.

The CROWD sequence describes five types of prompts used by the teacher: 

· Completion prompts: Leave a blank at the end of a sentence and get the child to fill it in. These are easy to use in books with rhyme or repetitive phrases (e.g., “Jack and Jill went up the ____”). 
· Recall prompts: These are questions about what happened in a book a child has read or listened to (e.g., “Can you tell me what happened to ___ in this story?”). These help children in understanding plot and describing sequences of events. They can be used at the end of a book, or at the beginning of a book a child has heard before. 
· Open-ended prompts: These prompts focus on illustrations in books (e.g., “Tell me what’s happening in this picture.”). They help children increase their expressive fluency and attend to detail.

· Wh- prompts: These prompts usually begin with “what, where, when, why, and how” questions, and usually focus on the pictures in books (e.g., “What’s the name of this?”). These prompts teach children new vocabulary.

· Distancing prompts: These prompts ask children to relate the pictures or words in the book to experiences outside the book (e.g., “ Remember when we went to the farm? Which of these animals did you see there?”). Such prompts help children connect books to the real world and also help with verbal fluency, conversational abilities, and narrative skills.

Repeated Interactive Read-Alouds

The most effective use of children’s literature relies on intentional planning and follow-up, including introducing and defining new vocabulary before and during reading, and reinforcing and extending it after a read-aloud. Book reading is most effective when it is not limited to a single reading.

Repeated interactive read-alouds allow teachers to scaffold children's understanding of the book. They model strategies for making inferences, describing things and events, explaining reasons for their thinking. They also teach new vocabulary and concepts. These techniques have shown to be effective in increasing children's engagement, understanding, and appreciation of literature in preschool and kindergarten settings. There are three levels of interactive read-alouds:

1. First reading: The main goal of a the first read-aloud is to enjoy a story by focusing on its meaning. The teacher introduces the plot with a sentence or phrase (e.g., “This story is about…”). The teacher reads the story using vocal and facial expression, gestures and dramatic pauses, variations in the pace of reading, and eye contact to capture and maintain children's interest and enjoyment,
2. Second reading: Second readings occur a day or two after first reads. The purpose is to enrich children's comprehension of the story. The teacher encourages children to remember things from the book, provides vocabulary explanations, and asks inference and explanation questions. the second read might focus on the other characters' motivations or though 
3. Third reading: children are guided in retelling the story as the teacher reads some of the text. Teacher comments and questions are intended to generate children’s explanations about the causes of events and what characters are thinking or feeling (e.g., “Why does he think?” “How do you think she’s feeling?”). They allow children to use analytic thinking to explain why events occurred.
After-reading Discussions

Each reading is followed by a "why" question that requires children to make inferences about and explain several story events. Then we use follow-up probing questions to support children's ability to answer broader explanation questions.

This process is explained in detail in an article “Repeated Interactive Read-Alouds in Preschool and Kindergarten” by Lea M. McGee and Judith Schickedanz found at: http://www.readingrockets.org/article/repeated-interactive-read-alouds-preschool-and-kindergarten.
Motor and Neurosensory Development

One area of development that is often overlooked or not directly planned for in early childhood programming is motor and neurosensory development, yet it is critically linked to learning, especially reading and writing. 

Scientific research has shown a strong connection between physical activity/movement and brain circuitry. The early years, from birth to age five, are a critical period for both brain and body development. Sensory-motor activities can be embedded throughout the child’s daily experiences. These include large motor activities that build strength, control, and coordination, as well as experiences that support smaller muscles in the hands and fingers.

While these kinds of activities are referenced throughout the curriculum modules, they can be further supported on an ongoing basis within the classroom, as well as through planned and facilitated outdoor play.

The Appendix for each module includes a section entitled  “Supporting Motor and Neurosensory Development,” which includes suggestions for activities, and teachers are encouraged to share this information with families.

	Lowell Public Schools in Partnership with University of Massachusetts -

Boston
	Timeline: Weeks 7-12

	Module Theme: Family and Community 

	Module Overview:  During weeks 7–12, children will be engaged in learning about their local community. Through this unit, children will learn that everyone has a responsibility for participating and caring for others and for their environment. In this unit children will identify natural resources and how people use and care for their environment. Children will discuss how people and animals respond to seasonal change. Students will explore seasonal changes in their community, and discuss cultural celebrations including harvest and Thanksgiving. Children will discuss how people care for their environment by recycling and reusing materials. Children and teachers will discuss the many ways people communicate with one another in words and print, through daily experiences such as writing letters, ordering food, making shopping lists, and giving directions as they learn about the many roles and responsibilities people in their community embrace to help one another.       

	Essential Questions:
1. Why is it important to communicate the sequence of events? 

2. Why do people need to communicate with others? 

3. How do people in a community help one another?

4. How do people, animals, and plants affect the local community?

5. Why is it important to consider the impact or affect of our choices on others and our environment?

6. What are natural resources? 

7. How do people use natural resources in their everyday lives? 

8. Why do people need to consider how we use our natural resources? 

9. How do people, plants, and animals prepare for winter? 

10. How do we know a pattern will reoccur?  


	Key Understandings:

1. Ordinal numbers can be used to organize information about position in time and space. 

2. Everyone is responsible for the safety and positive impact of our community - how we behave, act, and make choices that impact us and others. 
3. People in our community help each other stay healthy and safe (e.g., teachers, trusting adults, etc.) 
4. Positional language provides details or directions to help others identify the location between and among objects. 

5. Natural resources come from the earth. 
6. People use natural resources to grow, live, and work (e.g., water, wood, rocks, fruits and vegetables). 

7. Asking questions promotes better understanding.
8. Patterns are made up of units that repeat over and over. 

	Module Objectives:

1. Communicate sequence of events using pictures and language about topics and things that matter to individuals and community. 

2. Respond to and use positional language (up/down, near/far, back/front, in-front of/behind, below/above, and beside). 

3. Describe how community members help us. 

4. Demonstrate and discuss how people, animals, and plants affect the local community and environment. 

5. Know and understand that natural resources come from nature/earth.

6. Identify how people use natural resources in their everyday life, like wood for homes and heat, rocks for walls, stairs, etc.
7. Understand that natural resources can run out or be put at risk by humans and we need to take care of them. 
8. Compare how people, plants and animals prepare for winter in similar and different ways (e.g., store food, prepare shelter, hibernate/sleep, and prepare warmer clothes or thicker furs). 
9. Organize and discuss the sequence of daily events and routines. 
10. Count the number of words in the title of a book. 
11. Identify the initial letter of words in the title of a book. 

12. Recognize initial letter in name/print. 

13. Recognize rhyming words in songs/books listened to and said out loud. 

14. Identify initial sound of pictured objects.

15. Brainstorm the many ways people communicate with one another using technology and communication. 

16. Ask and answer questions to identify who, what, where, and when. 

17. Demonstrate empathy for others. 

18. Demonstrate respect for the classroom environment and one another. 

19. To locate, name, and build familiar two-dimensional shapes including circles, squares, and rectangles

20. To distinguishing visually similar non-examples of familiar two-dimensional shapes
21. Subitizing

22. Counting small groups of objects up to 5
23. Producing groups of specific amounts

24. Comparing and ordering small groups

25. Counting to find out “how many”

26. Comparing using one-to-one correspondence to make equal groups
27. Counting

28. Naming, describing, and matching shapes

29. Comparing numbers

30. Reading numeral

31. To match congruent shapes

32. Recognizing, naming, and sorting shapes

33. Putting shapes together

34. Comparing small numbers

35. Connecting number words to quantities they represent
36. Comparing amounts and numbers

37. Counting objects to 10

38. Numeral recognition

39. Sorting and classify small groups



	Differentiation, Modification/Accommodations, Sheltered Instruction for All

	Strategies designed to support children with disabilities or exceptional learning needs are likely to benefit all children with a range of abilities or background experiences. Some children may have Individual Education Plans (IEPs), but for many children, especially those who have not previously have been in group settings with peers, their developmental or learning needs may not yet have been diagnosed. It is therefore critical that teachers and caregivers observe children carefully and plan experiences with a broad perspective.
What could you do to support dual language learners and children with disabilities or exceptional learning needs in accessing the curriculum?

· Model tiered vocabulary using visual and physical cues, picture word charts; extend processing time/wait time.
· Talk and move: Repeat and restate in own words using single words, phrases or complete sentences; use movement to illustrate definition of words.
· Highlight key vocabulary for DLLs throughout the day.
· Provide students with structures to use new vocabulary (e.g., use sentence frames and sentence stems, etc. to facilitate children’s use of oral language). This should be done in the context of conversations and authentic activities in which children are actively engaged. 
· Engage children in conversations during routines and meals to reinforce new vocabulary. 
· Use engaging informational texts as a platform for intensive vocabulary instruction, limit to a few academic terms for intensive vocabulary instruction.
Resources: Each module’s Appendix will include information about WIDA Standards.

· WIDA Standards: The Early English Language (E-ELD) and Early Spanish Language (E-SLD) Development Standards (2014) are designed for use by early childhood practitioners, including child care, Head Start, preschool/prekindergarten educators, and caregivers. These can be accessed at https://www.wida.us/standards/EarlyYears.aspx. The purpose of these E-ELD standards is to provide a developmentally sound framework for supporting, instructing, and assessing dual language learners (DLLs), ages 2.5-5.5 years. 

· WIDA “CAN DO” descriptors: These descriptors highlight what language learners can do at various stages of language development as they engage in teaching and learning in academic contexts. These can be accessed at https://www.wida.us/standards/CAN_DOs
· The website for the Center on the Social and Emotional Foundations for Early Learning (CSEFEL) provides resources on supporting children with challenging behaviors. See: http://csefel.vanderbilt.edu/resources/training_preschool.html.
What adaptations and modifications must be made to support children in your class?
· Ensure that the environment supports inclusion of children with diverse learning needs. See “Building Supportive Environments: Companion Document to the Massachusetts Standards for Preschool and Kindergarten for Social and Emotional Learning and Approaches to Play and Learning” at http://www.doe.mass.edu/kindergarten/SEL-APL-Env.pdf
· Adapt the physical or social/emotional environment to match the learners in your class. For students with vision or hearing impairments, students with physical disabilities, and/or cognitive/language delays, such as:
· providing preferred seating
· scaffolding directions/activities
· providing visual supports for communication (using illustrations to communicate needs and ideas)
· providing visual supports for multiple steps
· modeling by peers/adults
· providing resources/manipulatives accessible to learners
· using frequent check-ins for understanding
· using practice/repetition; connecting new learning to prior knowledge/experience
· promoting peer tutoring
· simplifying choice boards
· providing activities that build and support all children’s motor and neurosensory development, including gross and fine motor skills (e.g., strength, balance, agility, position in space, visual perception, visual discrimination, hand strength and coordination, finger dexterity, scissor skills). Also see Appendix section on Supporting Motor and Neurosensory Development.
How will you use observation and assessment to inform instruction to promote each child’s development of social skills and relationships, communication, and concepts & skills? 

· Plan to observe and document specific learning skills each week.  
· Develop systems to ensure that data is collected on all children.
· Use data to inform small groups and establish timelines for regrouping based on data.
· Provide “Response to Intervention” groups at least weekly for children needing additional support in language/literacy and/or mathematics.
How can you make the curriculum accessible to ALL children?

· Apply the seven principals of Universal Design for Learning (UDL).  

· Incorporate multiple engagement opportunities for children to engage in whole and small group activities and to practice them in centers. 
· Provide multiple means for children to communicate their ideas through gestures, pictures, words, and print. 
· Pair students with peers with similar abilities in small group activities; pair students with stronger skills with children that need more assistance during centers.
· Consider a variety of ways for students to interact with content presented in various instructional learning formats. 
· Use photographs or video to provide background knowledge in advance of the lesson. 
· If available, use an interactive white boards or other technology to generate students' excitement. 
· Use hands-on, active engagement strategies to support learners (e.g., while describing characteristics of a triangle, point to sides and corners and allow students to touch and count the sides the corners; when using positional words, support learners by using a template that models the correct position; use physical demonstration to define and illustrate action words).
Other suggestions:

· Equitable use: Enable all users equal access to avoid segregation. Consider flexibility in use to accommodate a wide range of individual preferences and abilities. 

· Ensure that curriculum is easily understood by all language levels. 

· Adjust the complexity of presentation based on progress monitoring. 

· Use multiple means of presentation to engage children (pictures, verbal, tactile, movement).  

· Focus on success and engagement; eliminate barriers; provide a supportive environment that provides ongoing assistance, builds on background knowledge, and scaffolds instruction to teach “Big Ideas” through tolerating errors.  

· Accommodate student perspective, comfort, motivation, and engagement based on children’s responses and progress monitoring data. 

· Ensure that the environment is appropriate and organized to allow physical and cognitive access to instruction, environment, and grouping.

· Incorporate student interests into centers and activities.

· Promote the processes of exploration, investigation, and discovery.

· Provide students with choices for engaging with the curriculum by offering multiple activities that incorporate the same objective. 

· Provide adjustable levels of challenge. 

· Allow sufficient time for children to fully explore and practice.

· Choose books, materials and activities that are sensitive and responsive to diversity.

Center Connections:
· Library Center: Include books that reinforce and extend concepts presented in each module (e.g., have students search for triangles and non-triangles using obvious and not so obvious shape books).
· Create a center/space where children can practice skills and concepts highlighted in the module. 
· Provide extensions or challenges for students who are working above grade level, such as encouraging them to trace objects.
· Create opportunities for children to use key vocabulary words in the classrooms and they are actively engaged.
Teacher Reflection

Effective teaching means teaching intentionally, and reflecting constantly – both planning ahead and looking back. Teacher reflection impacts the next level of planning and teaching intentionally. If all the children did not have the necessary skills or knowledge for an activity, consider what could have been done differently to prepare for the activity. When an activity is over, consider the following questions:

· Did all the children have the necessary skills/knowledge for this activity?

· Were all the children engaged?

· Who was not? Why?

· What did you observe about the group? Individual children?

· What needs to happen next?

· How will we accomplish it?

See Appendix in each module for additional information on supporting Dual Language Learners/English Language Learners.


	Tiered Vocabulary for Module 2

	Tier 1
	Tier 2
	Tier 3

	Envelope

Address

Invitation

Stationary

Wish

Chore

Responsibility

Puddle

Jobs

Trash

truck

Trash

man

Empty/full

smash

Behind

Pizza

parlor

Restaurant

Doctor

Toad 
	Portrait: A picture of a person or family that can be painted, drawn, or photographed
Letter: A symbol of a sound, or a message that is mailed to people.
Stroke: To move one’s hand with gentle pressure (e.g., artists use gentle pressure applied to a paint brush.)
Set: To put dishes, etc., on the table

Set: A group of items that belong

together.

Dump: A place where trash is stored;
or, to pour out.

Park: To place in a space; or, a place for playing or getting close to nature.

Uniform: Something you wear; or,
something that is same across a

group.
Stamp: An instrument for making a pattern or a mark; or, ink used to mark a paper or document; or, to bring down your foot heavily.
	Similar

Same

Seed

Shining

Soft

Sound

Top

Whisper: Quiet talking in a hushed voice
	Quarrel

Bickering

Culling

Photograph

Island

Earth

Pond

Ingredients

Utensil

Border


.

	Week 7 

	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	First Circle: Dialogic Reading 1, 2, & 3
	1st Read:
Daddy Makes the Best

Spaghetti
Anna Grossnickle Hines

Who is in your family?

What chores do you do?

What chores do you do with your family?

Where does your family go in the community to do chores?

1/3of the group. 

Standards: 

PreK-K.6 (C) 
PreK-ESS3-2 

	1st Read:

Letter to Amy

Ezra Jack Keats

1/3 of the group. 

Standard:

SEL 5

	Bring placemats from

various restaurants to circle. Explore the print. Show pictures of local restaurants. Link the placemat to the
activity making

placemats. Encourage them to share idea about how they might make a placement. 

Brainstorm list of jobs people have in restaurants.

Play: (Sing to the tune of “Farmer in the Dell”)
The customer orders the food; the customer orders the food;
It happens at a restaurant, the customer orders the

food. 
The server tells the cook; 

The cook prepares the food; 

The server brings it out....
The customer eats the

food...
The customer pays the

cashier...

The cashier takes the

money...
The busser cleans the

table...
Use pictures of local
restaurants and show

placemats of familiar

places like McDonalds.

Standards:

MA.SL.1

MA. SL.1a
MA.SL.1b
PK-K.6c
	 Read:
A House Is a House for Me
Mary Ann Hoberman

Read and Listen for rhyming

words.

1,2,3,4,5 I catch a fish alive

count to five on left hand

OR 

10 in the Bed Lesson

1/3 of the group.
Building Blocks Whole Group- page 70 Building Shapes and Shape Show
Standards:

MA.RF.2
MA.G.2

	Read: 

Text: Natural or Man-­Made? (My Science Library)

Kelli Hicks

Talk about what people use that is naturally formed on the earth surface or that grows. Talk about how natural things are not made by man and need to be conserved.

Refer to previous activity in Unit 1 when children used various materials made out of wood, metal and plastic to make sounds. Only wood is a natural resource. Plastic and metal are made by man.

 

	Second Circle:

Phonemic Awareness, Dialogic Reading 2 or 3 Science launch, Social Emotion Learning or Whole Group
	1st Read:

The Post Office Book: Mail and How It Moves

By Gail Gibbons

OR

Delivering Your Mail: A Book about Mail Carriers

By Ann Owen

Discuss what it means to deliver the mail. Discuss what a mail carrier does.

Standards: 

PreK-K.2(H)

	Read:

Trashy Town

Andrea Zimmerman and

David Clemesha
Building Blocks page 76 Snapshots
Standards:

PK. MA. CC.1

PreK-K.6c
	1st Read:

It’s! Mine

By Leo Lionni

Standards: 

PreK-ESS2.1
PreK-LS2.3 
SEL 5. 

	1st Read:

Whose Hat is This?

By Sharon Katz Cooper
Sing:

“There’s a Hat on My Head” to tune of “Farmer in the Dell”

See Resources
Building Blocks page 78 Building Shapes and Shape Show

Standards:

PK. MA. G. 2

	Read:

Be My Neighbor

M. Ajmera & J. Ivanko

Discuss what it means to be a neighbor.

Discuss making a map of Lowell for the block area. Show pictures of Lowell locations (Photographs by Charlene Tutein)

Discuss next to/ beside/above/below and discuss where children live in relation to particular locations or neighbors.
Standards: 

PreK-K.4(G). 
PreK-K.6(C)

SEL 6

	Handwriting without Tears
	Readiness

Teaching Crayon Grip, p. 28
	Pre-Writing
Stamp and See Screen, p. 103
	Readiness

Teaching Crayon Grip, p. 28
	Pre-Writing 

A-B-C Touch & Flip Cards p. 104 
	Alphabet Knowledge 

Sign In Please!, P. 55

	
	Colors & Coloring 
Blue, p. 76
	Colors & Coloring 
Orange, p. 77
	Colors & Coloring 

Pink, p. 78
	Alphabet Knowledge 
ABC Sing & Point, p. 49
	Colors & Coloring 
Brown, p. 79

	Introduction to Centers
	Introduce materials and how to use them as they are added into each center. 
Add paper, envelopes, stamps or stamp pad to writing area. 
Add paper and pencils for making grocery list to dramatic play area. Add picture/word cards for basic food items. 
Review computer use and computer rules. 

	Mathematics Small Group 2 times per week
	Straw Shapes – page 72 Building Blocks Teacher Guide and Teacher’s Resource Guide page 177
Standards:

PK. MA. G. 1

PK. MA. G. 2.


	
	
	

	Language Literacy Small Group 2 times per week
	
	
	Let’s Talk About It.

Ask child if they have ever received mail. Discuss who sent it and what kind of mail it was. Discuss the different ways people communicate in writing.

Show stationary, invitation, post card, & card.

Have children draw or write a letter to a family member or friend.
Standards: 

MA.RF.1d

MA.W.2 & 6

	Share sequence of how to make spaghetti and

meatballs. Refer to

Daddy Makes the Best

Spaghetti.

Use sequence picture cards about making spaghetti. 
· Discuss why the sequence of events matters.
· Use ordinal numbers when summarizing order of cards.

· Listen as children tell why cards are placed in that order. 
· Work to gain group consensus about the sequence. Ask children to explain why they think that is correct order.
· Have children tell about an event from their own family history. Ask them to explain what happened in order.
· Think about something you do with your family. How can you tell us about it so that we know what you did first and last?
· Encourage children to think about the sequence as they tell their personal story. Give each child 2-­3 minutes.
· Repeat and extend children’s language and ask clarifying questions.
Standards: 

MA.SL.1a

	Sensory
	Place play dough in the sensory table with pots and pans for pretending to make spaghetti and meatballs Pans for pasta and tray for meatball. A box can be a pretend oven. Can add pasta boxes and pretend can of sauce. This can also be done on a table in art or place water in water table and have children wash vegetables as they did in the book Daddy Makes the Best Spaghetti.
Standards: 

MA.SL.1

MA.SL.1a

MA.SL.1b

	Science Area
	Sort natural and man-made objects. Encourage the use of comparative language to describe sorting rule. Pull out two objects to compare by weight and length.



	Manipulatives


	Different shaped pasta, tweezers. Community helper puzzles. 

	Math Center 
	Window Bingo game-­ How many windows?

Roll a number or dot die and place a chip on that number of windows subitizing and counting. 

Physical Activity and Fitness 2.1 Apply movement concepts including direction, balance, level (high, low), pathway (straight, curve, zigzag), range (expansive, narrow), and force absorption (rigid, with bent knees) to extend versatility and improve physical performance.
Standards:

PK.G.MA.1

Physical Activity and Fitness 2.1
PK.CC.MA.1-3 & 3-5



	Art/Easel
	If possible make play-dough with children. Make play dough spaghetti and meat balls.

	Make placemats. Talk about how some families use placemats for meals. Print with paint, cut edge for fringe, or collage. Talk about where children might find and use placemats.

Standards:

Physical Activity and Fitness 2.1
Visual Arts 1.1, 1.3 & 1.4

	Invite students to draw or paint pictures of their families at the art center. Ask them to count the number of people in their family. If there are more than five people in a family, support students in counting beyond 5.

Standards: 

PK.CC.MA.1& 3
Physical Activity and Fitness 2.1 
Visual Arts 1.1, 1.3 & 1.4


	Gross Motor
	Have children think about a career they might like to have when they grow up and show other a movement made by the person (e.g., fire fighter - move fast, run in place; ballerina - twirl around; janitor - mop the floor; telephone repair worker - climb pole). 


	Writing
	Place laminated name cards in writing area. Encourage children to write their own name and their friends’ names. Encourage children to make drawings and sign their work. Demonstrate how to fold paper in half or thirds and use the front to write the name of the person receiving the letter. Place rubber letter stamps in area for children that may not yet be ready to write letters. 
Challenge - place address book with names and pictures in writing area encourage children to write name and addresses and use stickers for stamps.
Standards:
Physical Activity and Fitness 2.1
PK.MA.W.2 & 6


	Book Area
	Community helper books and books read aloud. 


	Conversations during routines and meals
	Did you help your family pack your lunch?


	 Tell me what did your family made for dinner last night?


	What restaurants do you go to? Do they have

Placemats?

	If we were at a

restaurant right now to eat, who would be working there and what would they be
doing?
	Do you think recycling some trash from our meals is helpful to our community? Why or why not?

	Dramatic Play
	Home – Encourage children to participate in making meals and house hold chores such as sweeping, folding clothes, vacuuming, dusting.

Standards:

MA.SL.1
PK.MA.SL.1a
PK.MA.SL.1b


	Blocks
	Encourage children to build homes for families and places they go in their community to do chores with their families. Encourage children to describe the location using terms such as next to, beside, on, behind, in front of.

Practice counting to 5 in different configurations in the block center. Select 5 blocks, have children playfully mix them up and count how many. Then, ask children to line up the blocks and count again. Finally, ask them to stack the blocks and count. Some students use conservation to understand that the number of blocks does not change when the blocks are rearranged. 

Essential question: Does the count change with each arrangement?

Standards: 

PreK-K.4(G)
PK.L.MA.1e



	Computer &/or Listening Center
	Ten in the Bed: https://www.youtube.com/watch?v=WwutR8gxgto

Five Little Monkey Jumping on the Bed: https://www.youtube.com/watch?v=PRWH9sw_98E

Man-made versus natural resources:
http://bowlerschool.net/ebooks/Sci_GL-­K-­2/Natural_or_Man-­Made.pdf


	Other: Music Center 
	If a keyboard is available, add it to the dramatic play center. Invite students to count to 5 while pressing on the keys. For some students, this auditory connection will support counting and provide incentive to practice the muscle movements needed to count the Math Way.


	Week 8
	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	First Circle: Dialogic Reading
	Number Cha Cha! 

Picture walk: People: 

Museum of Modern Art
OR 

Show pictures of famous artists’ portraits of people.
Standards: 

PK.CC.MA.1
PK.MD.1
PK.MA.L.5c
	2nd Read:

Letter to Amy

Ezra Jack Keats

Standards:

SEL 5


	1st Read:

Dear Juno

Soyung Pak 
Building Blocks – page 86, Baker’s Truck and Making Number Pizzas
Standards: 

PK.CC.MA.1


	2nd Read:

Daddy Makes the

Best Spaghetti

Anna Grossnickle Hines

Who remembers what this book is about?

What is your family’s

favorite meal to prepare or eat together?


	Read: 

Be My Neighbor

M. Ajmera & J, Ivanko 

Discuss what it means to be a neighbor. 

Standards:

PreK-K.4(G)
PreK-K.6(C)
PK. MA.L.5c
SEL.6


	Second Circle:

Phonemic Awareness, Dialogic Reading 2 or 3 Science launch, Social Emotion Learning or Whole Group
	Read:  Tell Me, Tree: All About
Trees for Kids

Gail Gibbons

	Building Blocks – page 90 

Count and Move

Where’s One?

Snapshot  
Standards: 
PK.CC.MA.1

PK.CC.MA.3
	1st Read: Trashy Town
Andrea Zimmerman and David Clemsha 

Pumpkin Predictions:

Predict what is inside a pumpkin.

Estimate the number of pumpkin seeds inside a pumpkin
Standards: 

PK.CC.MA1


	2nd Read: It’s Mine!
Leo Lionni

Standards:

PreK-ESS2-1
PreK-LS2-3 
SEL.5
Building Blocks – page 92

Count and Move Patterns

Number Me (5)
Standards: 
PK.CC.MA.1

PK.CC.MA.3
	2nd Read:

Whose Hat is This?

Sharon Katz Cooper
Generate a list of

occupations that might wear badges on hats or clothes.

 

	Handwriting without Tears
	Alphabet Knowledge

Sign In Please!, p. 55
	Sing Along CD

"Where Do You Start Your Letters?, p. 115
	 Alphabet Knowledge 

Name the Day p 57


	Alphabet Knowledge 

ABC Sing & Paint, p. 49


	Alphabet Knowledge 

Wet-Dry-Try to the Slate, p. 105

	
	Writing 

Name, pp. 170-171
	Writing 

Name, pp. 170-171
	Writing 

Name, pp. 170-171
	Writing 

Name, pp. 170-171
	Writing 

Name, pp. 170-171 


	Introduction to Centers
	Introduce: Dot parking lot - make two and place in block area.
Standards:

PK.CC.MA.1

PK.CC.MA.3

	Center Connection:

Point out sets of objects that show embedded numbers (partners) at centers. For example, as children play with 5 vehicles, notice aloud that there are 5 vehicles. Ask, “How many are cars? How many are trucks? 
Introduce Place Scenes- page 88 Building Blocks – Have children help you tell a story using number words.

Friday- Place Pizza game in Math Center

Standards:

PK.CC.MA.1. 

	Mathematics Small Group 2 times per week
	Building Blocks – page 88 Pizza Game 1 and Make a Number Pizza
Standards: 

PK.CC.MA.1 

PK.CC.MA.3
	
	
	

	Language Literacy Small Group 2 times per week
	
	
	· Help children to role play how they could play grocery store in dramatic play. Shopper, cashier, bagger, stock person.
· Have items such as old milk or juice cartons, cans, empty cereal boxes, and other packaging. Provide play money to help them checkout-­shopper and cashier.
· Have ads from grocery Stores. Encourage child to write shopping list. Talk about letter and sounds.

Fountas and Pinnell, Literacy Beginnings, Play Market, pg 317.

Standards:

PK.MA.SL.1a
PK.MA.RF.1d & 3
PK.MA.RF.3 
	

	Sensory
	Provide sand with cars and houses to build neighborhood - or provide autumn Leaves and plastic bugs.

	Begin Paper Making

Process:

· Put paper scraps in sensory area and encourage children to rip paper into small pieces Talk about how this will be used to make something from nothing.

	Science Area
	Sort natural and man-made objects.

Sort leaves.

Tell Me, Tree: All About Trees for Kids, Gail Gibbons



	Manipulatives
	Community helpers puzzle.
Sort different shape pasta into containers using pincer grasp or tweezers. Encourage to children to count sorted pasta.



	Math center 
	Place Scenes – Building BlocksTeacher Resource Guide page 163-172 make playmats with counters
Barrier Game: use two identical maps of a community-­ students use house barriers screens to tell a partner where they place the person on the map using positional works.

Window Bingo game-­ How many windows? Window Bingo game-­ How many windows? – roll a number or dot die and place a chip on that number of windows subtizing and counting.
Standards:

Physical Activity and Fitness 2.1
PK.G.MA.1 
PK.CC.MA.1-5



	Art/Easel
	Paint your family portrait – easel

Talk about artist tools as brushes have fat and thin brushes.

Standards: 

Visual Arts  1.1, 1.3, 1.4, 2.1 & 2.2

Physical Activity and Fitness 2.1 & 2.2


	Gross Motor
	Hopscotch – with bean bags & numerals


	Simon says:

Stamp, nibble, dump,

stroke, smash, park,
	Pretend to be a letter.

• Sitting in the mail box

• Driven to the post office

• Sorted or culled

• Flying on a plane
• Riding on a train
• Sorted or culled

• Driven to the right address

• Opened

• Surprise

	Writing
	Place marker, paper, and pictures of alphabet of various jobs in writing area and encourage children to draw and write about what they would like to be.

Building Blocks – page 89 Draw Numbers – Have children draw five items on a sheet of paper.
Standards: 

PK. MA.W.2 & 6
PK. MA.CC.4.

	Book Area
	Place books read aloud out as well as books about community.


	Conversations during routines and meals
	 Do you ever get mail?
	If you were to write a letter who would you write to?
	Has anyone ever gotten

their hand stamped?
	
	

	Dramatic Play
	Grocery Store: Assist children in taking on role. 1. Cashier, 1 customer, 1 stock person, 1 bagger and 1 manager. Encourage children to communicate with one another about their role, to maintain play.

Standards: 

SEL 8


	Blocks
	Put the book: Changes, Changes Pat Hutchins and Block City Robert Louis Stevenson in the Block Area and encourage children to build a city. 



	Computer &/or Listening Center
	Life cycle of pumpkin: https://www.youtube.com/watch?v=iXLnCd4JMH4

Do you know how pumpkins grow?: https://www.youtube.com/watch?v=tU-­GwFHQZI8


	Other 


	


	Week 9

	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	First Circle: Dialogic Reading 1, 2, or 3
	Building Blocks – page 102
Warm-up Numeral 1

Goldilocks and the Three Bears –flannel story
 
	1st Read:

Possum’s Harvest Moon

Anne Hunter

	Read:

 From Tree to Paper

Pam Marshall

Show Video
	1st Read:

Something from Nothing

Phoebe Gilman

	Read: 

House is House for Me

M.A. Hoberman
Generate Rhymes

	Second Circle: 
Phonemic Awareness, Dialogic Reading 2 or 3 Science launch, Social Emotion Learning or Whole Group
	Sing, “Who are the People

in the Neighborhood?”

A song from Sesame Street

Use community figures in

block area or photographs
1st Read:

I Can Be Anything

Jerry Spinelli
	Adopt a tree in the

neighborhood to follow

each season

Read one of the following:

• Seasons of the Year

   Margaret Hall

• Changing Seasons

  Sian Smith 
	Read:

Dim Sum for Everyone

Grace Lin

Talk about placemats,

utensils, and ingredients.
	Read:

The Little Yellow Leaf

Caren Berger

Link the story to the tree

your group adopted
Building Blocks- pp. 106 Warm up: Numeral 3 and Number Jump.

	1st Read:

Whose Tools are Those?

Sharon Katz Cooper
Building Blocks – page 108 Warm up: Numeral 4 and Compare Snapshots

	Handwriting without Tears
	Counting & Numbers
Count on Me, p. 178.
	I Know My Numbers
I booklet, 2 weeks to complete, p. 196
	Writing 
Chicks & Ducks, p. 116
	Drawing
Draw in My Book, p. 44 
	Favorite Activity 

	
	Counting & Numbers
Wet-Dry-Try for 1, pp. 174-175
	Counting & Numbers 
One-1, p. 179


	Counting & Numbers 
Numbers & Sing Along CD, p. 176. 
	Colors & Coloring

Gray, p. 80 
	Colors & Coloring

Black, p. 81 

	Introduction to Centers
	Add pictures of tools from various occupations for sorting.
Tuesday – Add Goldilocks Flannel Story to book area

Talk about dramatic play area – encourage children to write shopping list and counting money and change to purchase grocery.



	Mathematics Small Group 2 times per week
	Building Blocks – pp. 104 Get Just Enough and Compare Game
Standards: 

PK.CC.MA.1
	Building Blocks – pp. 108 Get Just Enough and Compare Game
Standards: 

PK.CC.MA.1

	
	
	

	Language Literacy Small Group 2 times per week
	 
	
	Match rhyming words

Role play: What to do at a restaurant.

Fountas and Pinnell, Literacy Beginnings, Play Restaurant, Pg. 325.

Standards: 

PK.MA.RF.2
PK.MA.SL.1-3
	

	Sensory
	Continue Paper Making Process: 

Rip newspaper and other recycled paper scraps to make paper pulp.

Add paper scraps to bins with water and egg beaters to make pulp

Resources for Making Paper:

http://www.wikihow.com/Make-­Paper-­With-­a-­Group-­of-­Kids

http://pbskids.org/zoom/activities/sci/recyclingpaper.html
http://www.youclevermonkey.com/2014/07/making-­recycled-­paper.html

	Science Area
	See Sensory Activity: Continue to sort natural or manmade objects


	Manipulatives 
	Floor puzzles 
Small blocks – bristle blocks 

Number and letter card and magna doodle

	Math Center 
	Use community helper tool cards
Place Scenes – number stories 
Count the number of Dim Sum items order on the table and match numeral.
Standards: 

PK.CC.MA.1



	Art/Easel
	Making badges – Link to special characteristics each student has, and a job they would like to do when they grow up.

Link back to book I Can Be Anything. May want to place some pictures from the book on the table for inspiration.


	Make stationery for invitations.
Use rubber stamps/rollers to make borders on paper that will be used next week to write invitations to families.

	Gross Motor
	Act out the life cycle of a tree. Be a tree losing it leaves. Swaying in the wind. Then be a tree in the winter with strong branches covered with snow. Then be a tree with new buds popping and growing into leaves. Then be a summer tree providing lots of shade.

Act out being the trash truck driving around the town picking up the trash. Clap and move along as you read Trashy Town.
https://www.youtube.com/watch?v=voygNif0Oec

	Writing
	Draw pictures of what you might want to be when you grow up.

Teachers should encourage children to sound out and write letter or write children’s words as they dictate.

	Book Area


	Add community workers to block area. Encourage children to build communities for these workers.

	Conversations during routines and meals
	Tell what you might want to be when you grow up.
	Do you recycle at home?
	Have you ever reused something? 

	Dramatic Play
	Grocery Store: money, cash register. Encourage children to count coins and dollar bills to pay for items. Use the word “ingredient” and encourage children to make shopping list to purchase supplies needed for their recipes. Place old grocery ads on table. Encourage children to use dots to label how much an item costs. Help children to take on roles (cashier, bagger, stock person, manager, customer).


	Blocks
	Put the book: Change, Changes Pat Hutchins and Block City Robert Louis Stevenson in the Block Area and encourage children to build city.

Fountas and Pinnell, Literacy Beginnings, Build a Town/City, pg. 316. 
Add maps, street signs, and encourage children to label buildings.

	Computer &/or Listening Center
	I Stink

https://www.youtube.com/watch?v=zwG-­QxJbuAQ 

	Other


	


.
	Week 10

	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	First Circle:

Dialogic Reading 1, 2, or 3
	Read:

The Little Yellow Leaf
Carin Berger 
Building Blocks: pp. 120 Warm up: Listen and Copy and Where’s My Number?

Standards:

PK. CC. MA 1
PK. CC. MA 2

PK. CC. MA 3
	2d Read:

Possum’s Harvest Moon

Anne Hunter
Building Blocks- pp. 122 Listen and Count – Can with marbles 

Standards:

PK. CC. MA 1

PK. CC. MA 2

PK. CC. MA 3

	Read:

Me on the Map

Joan Sweeney
Building Blocks: pp. 124 Warm up: Listen and Copy and Where’s My Number?

Standards:

PK. CC. MA 1

PK. CC. MA 2

PK. CC. MA 3
	2nd Read:

Something from Nothing

Phoebe Gilman

	3rd Read:

Daddy Makes the Best

Spaghetti

Anna Grossnickle Hines

Talk about special recipes children have in their families and jobs they do in the fall to prepare for winter and Thanksgiving holiday.

	Second Circle:

Phonemic Awareness, Dialogic Reading 2 or 3 Science launch, Social Emotion Learning or Whole Group
	Sing:
“Autumn Leaves are Falling” sung to “London Bridges”

http://www.preschoolexpres

s.com/music_station07/fall-­

leaves-­songs-­rhymes-­

sep07.shtml

Use scarves or paper

leaves.
	Discuss friendships – 

What does friendship mean?

What can you tell me about your friends?
How did you become friends?

Where might you be able to make new friends?

How can you be a friend to others?


	Read:

Dim Sum for Everyone

Grace Lin

Talk various ways people can communicate
	 3rd Read: 
It’s Mine

Leo Leonni
Building Blocks- pp. 126 Listen and Count – Can with marbles 

	Teacher Choice

	Handwriting without Tears
	Favorite Activity 

	Letter & Number Play 

	 Favorite Activity  
	Letter & Number Play 

	Alphabet Knowledge
Name of the Day, p. 57

	
	Writing 
Bird Legs, p. 117
	Alphabet Knowledge
Capitals on the Edge, p. 52 
	Writing 
Shape - Cross, p. 118
	Drawing
Draw in My Book, p. 44 
	Writing
Letter L, p. 119. 




	Introduction to Centers
	Center Connection: Look for opportunities to count objects in a circle during centers activities. If students are sitting in a circle at a table, ask them to count how many students in chairs are at the table. 
Standards: 
PK.CC.MA.1 & PK.CC.MA.3 
Talk about sequence as you remind children to visit playdough center; encourage children to follow recipes cards. 

Donuts, pizza, spaghetti and meatballs.


	Mathematics 
Small Group 
2 times per week
	Building Blocks – pp.120 Number Jump and Number Race 
Standards: 

PK.CC.MA.1 

PK.CC.MA.3
Link playing game to friendship and turn taking.

	
	
	

	Language Literacy Small Group 2 times per week
	
	
	Make invitations with children inviting family members to Thanksgiving celebration the Monday prior to Thanksgiving.

Before beginning to write, talk with children about what needs to be on written on the invitation. What do families need to know?

What:

When:

Where:

Model how to write this on wipe board or chart paper.
Scaffolded writing

Beginning children write their own names using name cards.

Encourage children to write  a line for each word they want to write in their letter.

Teacher can then scribe for children as they dictate. 

For children that are ready or waiting, encourage them to sound out the first sound in each word.

Adaptations: Have the information printed out for

children that may need an individual model to copy.
	

	Sensory
	Play dough

Rice

Cooking Tools

	Science Area
	Fill a cornucopia:

Draw fruits/vegetables.

Observe fruits/vegetables.

Describe fruits/vegetables.

Taste fruits/vegetables.

Sort fruits/vegetables (real or images).

	Manipulatives
	Clothespins, name cards, letter cards.

	Math Center 
	Add name puzzles to area. Write or print children’s names twice on oak tag. Keep one whole, and cut one into letter pieces, making each letter one piece of the puzzle. Place in envelopes so children can make their own name puzzles.

Sorting/matching tools to workers.

	Art/Easel
	Encourage children to use scrounge materials with tape or glue stick, and  construct different buildings in the community.
	Paint boxes to make map of neighborhood. Use recycle materials
	Add doors, windows and signs to building.
	Paint or color a roadway to place buildings on in block corner. Permit children to take home buildings they constructed if they do not want to share with the group.
	Easel paint your favorite place in Lowell.

	Gross Motor
	Use tape to make a hopscotch frame in the classroom. Rather than numbers, use letters. Place 3-5 letters in each square and children can pick cards and jump back and forth to appropriate letters.

	Writing
	Draw pictures of what you might want to be when you grow up.

Teachers should encourage children to sound out and write letters or they could write children’s words as they dictate.

	Book Area
	Add books about Thanksgiving Dinner or Harvest Feast

Turkey Trouble, Wendy Silvano

	Conversations during routines and meals
	What do you want to be
when you grown up?
	Ask prompting questions (e.g., “If we were going to paint our classroom, who would we call to help us?”) 
	What is your family doing to prepare for winter?
	What kind of people work only in the winter?

What are winter jobs?
	How do you help your family with the grocery shopping?

Does your family use a list?

	Dramatic Play
	Grocery Store - add shopping lists or recipe cards to prepare for the holiday.
Return to house if children want to. (Prepare for holiday area)


	Blocks
	Add community workers to block area. Encourage children to build communities for these workers and tell you about the job these workers do.

Encourage children to think about the sequence of events in the daily lives of various community workers. Example: Emergency calls; what fire fighters do to get ready - drive to destination, and assist people.


	Computer &/or Listening Center
	www.abcmouse.com

Visiting the paper store video:

http://www.pbslearningmedia.org/resource/1d246475-­69f6-­44ab-­adf2-­b027406da324/paper-­niche-­field-­trip/

Making paper:

https://www.youtube.com/watch?v=fZ3HQ9lBHuA

	Other 


	


	Week 11

	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	First Circle:

Dialogic Reading 1, 2, or 3
	2nd Read: 
Dear Juno
Soyung Pak 
Building Blocks - pp. 138 Warm Up: Number Jump and Rectangles and Boxes (place boxes in art area for making centerpieces).
	3rd Read:
Possum’s Harvest Moon

Anne Hunter

Link to what people do to prepare for Thanksgiving.

	1st Read:

The Quilt Story

Tony Johnston
	1st Read:

Bear Snores On

Karma Wilson
	3rd Read:

Something from Nothing

Phoebe Gilman

	Second Circle:

Phonemic Awareness, Dialogic Reading 2 or 3 Science launch, Social Emotion Learning or Whole Group
	Preparing for guests. Talk with children about the upcoming Harvest festival.

Engage children in planning and assigning roles and responsibilities.
1. Incorporate ways to share learning with families by having children share badges and career quilt with families.
2. Suggest singing “The People in the Neighborhood.”

3. Brainstorm ideas with children and plan the day.
	Practice singing “Who are the People in My Neighborhood” for the parent event.
Building Blocks – pp 134 Warm-up Listen and Copy and Shape Flip Book. MAKE Teacher Resource Guide page 196
	Sing “Johnny Works with One Hammer”.

Read:

Oxcart Man

Donald Hall

Discuss fall harvests in the past to now.
	Practice singing “Who are the People in My Neighborhood” for the parent event.
Building Blocks – pp 136 Warm-up: Three Straight Sides, Listen and Count, and Is It or Not?
	2nd Read:

I Can Be Anything

Jerry Spinelli

Discuss what students can be.

Play “Red Light/Green Light.”

Hold up signs used

in the block corner, or make signs for block play using paper cups, popsicle sticks, and drawn or printed pictures of signs (e.g., 
Stop, Go, Yield, etc.)

	Handwriting without Tears
	Counting & Numbers
Wet-Dry-Try for 2, pp. 174-175. 
	I Know My Numbers
2 booklet, 2 weeks to complete, p. 196 
	Favorite Activity 
	Alphabet Drawing 
Three a Day - Capitals to Say, p.51
	Pre-Writing 
Wet-Dry-Try on the Slate for F

	
	Counting & Numbers
Bird Leg, p. 180. 
	Counting & Numbers
Two - 2, p. 181
	Writing 
Shape - Square, p. 120
	Letter Play for F
	Writing 
Letter F, p. 121


	Introduction to Centers
	Community worker photos. 
Introduce: Is It or Is It No – Dry Erase Boards – Building Blocks pp 135 and Match Shape Sets – MAKE homemade building blocks for the block area.  Teacher Resource Guide pp. 120 Memory Geometry Set A

	Mathematics Small Group 2 times per week
	Building Blocks: Memory Geometry Set A page 120 (make two sets or four sets) and Is It or Not? Page 136.
Standards: 
PK.G.MA.2

PK.G.MA 3

	
	
	

	Language Literacy Small Group 2 times per week
	
	
	Recipes: Read the recipe and hold up each ingredient. Remind students that it is important to follow the recipe exactly as it is written. Have children help you complete each step for the recipe sequence while others watch. Begin a class recipe book. Ask children to read the recipes again and again.

Fountas and Pinnell, Literacy Beginnings, Recipes, Pg.337.
	

	Sensory
	Students can practice mixing “ingredients.”

Add bowls, spoons, measuring cups, etc.



	Science Area
	Magic mixtures: Encourage children to make individual batches of play-dough using the recipe in Morton salt book.

http://www.mortonsalt.com/content/PDFs/Dough_It_Yourself_Handbook.pdf

	Manipulatives


	Sewing cards – Encourage children to work together


	Math Center


	Shape Flip Books – 4 books MAKE Building Blocks pp 196

Is It or Is It No – Dry Erase Boards – Building Blocks pp 135

Match Shape Sets – MAKE Building Blocks Teacher Resource Guide pp. 120 Memory Geometry Set A

	Art/Easel
	Making a centerpiece for family celebration.

	Quilt squares of what you want to be when you grow up.

	Gross Motor
	“All the Leaves are Falling

Down”
http://www.preschoolexpres

s.com/music_station07/fall-­leaves-­songs-­rhymes-­

sep07.shtml
	“Grey Squirrel”
Sing and move to song

	Obstacle course

Over/Under/Through

	Writing
	Write recipes for the feast. Teachers should encourage children to sound out and write letter or write children words as they dictate. Make invitations.


	Book Area
	Fall/Harvest/Thanksgiving Books


	Conversations during routines and meals
	How do you celebrate the
holidays?
	How do you communicate with your grandparents?

What do you call your grandparents?
	When/where do you eat dinner?

What restaurants do you visit?
	Do you have special holiday foods?
	Do you have special holiday traditions?

	Dramatic Play
	House: Placemat and place settings; preparing for the feast.

Fountas and Pinnell, Literacy Beginnings, Play Restaurant, pg 325.


	Blocks
	Put roadway mural and buildings in block area for children to play with. 
Take pictures of students’ collaborative efforts for social story about collaboration. Discuss and put out signs.



	Computer &/or Listening Center
	Bear Snores On: https://www.youtube.com/watch?v=j2oqIo7gHRE
Grey Squirrel-­ https://www.youtube.com/watch?v=J1U5i_scF_M
How crayons are made: http://pbskids.org/rogers/video_crayons.html

What happen when you send a letter: http://pbskids.org/rogers/video_crayons.html

	Other
	


	Week 12

	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	First Circle:

Dialogic Reading 1, 2, or 3
	Harvest feast with families.

Children can share their badges with families.

Unveil the class quilt to families.

Sing "The People in the

Neighborhood" song  - use children’s selected
careers.
	2nd Read:

Bear Snores On

Karma Wilson

	Read: Bread, Bread, Bread Ann Morris

	Building Blocks – pp. 154 Warm-up: Read Big Book Building Shapes.
I Spy and Shape Step.


	Read:

Teacher or Child Choice
Sing favorite songs.

	Second Circle:

Phonemic Awareness, Dialogic Reading 2 or 3 Science launch, Social Emotion Learning or Whole Group
	Building Blocks – pp. 150 Warm Up: I Spy and Shape Step - Teacher Resource Guide Enlarged set of Memory Geometry Card Sets A, B, and D
Standards:
PK.G.MA 1

PK G.MA 2

PK G.MA3
	Read: Teacher or Child Choice
	Revisit favorite book or activity 
	Revisit favorite book or activity
	Building Blocks – pp. 156 Warm up Five Little Fingers and Guess My Rule.
Standards:

PK.G.MA 1

PK G.MA 2

PK G.MA3

	Handwriting without Tears
	Counting & Numbers 
Numbers & Sing Along CD, p. 176
	Letter & Number Play for 2 and E
	Letter Play for E

	Alphabet Knowledge
CAPITALS on the Edge p. 52
	Writing 
Shape - Rectangle, p. 124

	
	Counting & Numbers 
Two - 2, p. 181 


	Drawing
Draw in My Book, p. 44
	Writing 
Pre-Stroke for E, p. 122
	Counting & Numbers
Wet-Dry-Try for 2, pp. 174-175

	Writing 
Letter E, p. 123

	Introduction to Centers
	Remind children to put names on their work.


	Mathematics Small Group 2 times per week
	Building Blocks – pp. 152-153 
Guess My Rule – Sort shapes and shape step.
Standards:
PK.G.MA 1

PK G.MA 2

PK G.MA3
	
	
	

	Language Literacy Small Group 2 times per week
	
	
	Invite families to send recipes of their favorite feast foods.

Share with families. 

	

	Sensory
	Add autumn leaves (real or artificial) to the sensory table.



	Science Area
	Cornucopia, pumpkins, gourds. 

Books about harvest. 



	Manipulatives
	Objects with 4 (e.g., cars with 4 wheels; dogs or other animal figures with 4 legs; table or chair with 4 legs, etc.)


	Math Center 
	Building Blocks p. 151 – Shape Pictures with Pattern Blocks and Memory Geometry Card Set A.
Flip Book, and Compare Game 



	Art/Easel
	Have paper available for families to make table runners.
Children draw pictures of what they are thankful for together. Decorate with ribbons, cut edges to fray,

or use stickers for a border.

	Easel paint with a variety of implements (e.g., feathers, sticks, etc.)
	Revisit “Favorite Art Activity”
OR 

Make bread or pretzels with children

	Gross Motor
	Pretend to go on a Bear Hunt – Act out motion 
Shape Step – cards for children to play with one another

	Writing
	Encourage children to make and families to make Thanksgiving cards for friends and family.



	Book Area
	Community Books 

Share community books with families when they visit. 
 

	Conversations during routines and meals
	What is your favorite Harvest Feast food? And what do you like most about it. 
	How do you and your family celebrate special days (e.g., holidays, birthdays)? 
	Does your family invite other family members or friends to your house to share a meal? Who do you invite? 

	What do you do on a day when there is no school? 
	What is your favorite thing to do? 

	Dramatic Play
	Preparing a meal, setting the table, serving guests. 


	Blocks
	Child choice. 

Add people figures, cars, trucks. 

	Computer &/or Listening Center
	Child choice with a friend. 

Why do leaves changes:

https://www.youtube.com/watch?v=yb9VxLO0LCE

Fall harvest on the farm: Potatoes

https://www.youtube.com/watch?v=SlikGS1nICM

	Other 

	


Appendix

Supporting Motor and Neurosensory Development

The large muscles of the body are critical to supporting the small muscles in the hands and fingers. If we want children to be able to hold a pencil and eventually write words and stories, they need to have the strength, flexibility, and coordination in all the muscles involved in the task. In addition, children need to develop skills that build their perception, in order to understand concepts such as up, down, over, under, beside, right and left, all of which are  fundamental to learning to read and write. 

Key motor and neurosensory skills include:

· Crossing the midline: The ability to cross the midline of the body is related to both reading and writing (moving smoothly from the left side of a page to the right and back again). It can be fostered by providing activities that promote arm movements that smoothly cross the midline, such as using a large chalkboard or whiteboard, or easel paper, to make large movements from left to right. It is also supported by providing two containers on either side of the body and having children transfer objects from one container to the other.

· Directionality: Children learn directionality and position in space through their own body experiences. They need to be able to understand and “feel” concepts of up, down, over, under, right and left, in order to be able to distinguish directionality in letters (e.g., the difference between a lower case p, d, b, and q). Spatial knowledge is critical to writing – the positioning of the shapes of specific letters within words can be complex, for example, in a word like “gargoyle” the letters extend above and below the writing line, and there are vertical, horizontal and diagonal components. 

· Visual perception and visual discrimination: Visual discrimination refers to the ability to differentiate one object from another. For example, there may be two pictures on a page with small differences and a child must be able to distinguish the differences. These skills are supported and reinforced by sorting and matching activities that involve discriminating among a number of elements (e.g., blocks, beads, popsicle sticks, pegs on a pegboard), and reproducing patterns/arrangements. These kinds of activities also support mathematical thinking. The visual arts can be used to build many spatial, visual perception, visual discrimination, and visual motor skills.

· Visual motor skills: These skills are also referred to as hand/eye coordination, and include the ability to reproduce/represent shapes on paper. There are many materials and activities that can be used to build visual motor skills, such as:

· Following a line on paper with a crayon or marker;

· Pushing a car/train along a “track” (“streets” can be drawn on a long piece of paper);

· Using tools such as hammering nails;

· Stringing beads or macaroni on a string to make necklaces;

· Using blunt plastic needles to “sew” in and out of holes punched around a paper plate or through small squares of plastic needlepoint material;

· Rolling, tossing, and catching beanbags or foam balls of various sizes;

Gross Motor Development

As young children move their bodies, learn many concepts through their senses (sensory motor integration), so they need to be provided with many sensory-motor experiences that integrate body movements with the senses (tactile/touch; smell; hearing; taste; sight, and kinesthesia/ movement). These include visual-motor activities that integrate visual information with fine- and gross-motor movements (e.g., tossing, striking, kicking, and catching objects).  

It is important to develop the upper body of shoulders and arms in order to support the smaller muscles in the hands and fingers (needed for writing). Physical development and outdoor play using large equipment are prime opportunities for intentionally supporting this development. Movement challenges can also be embedded in indoor activities that involve postural control, coordination of movements, and locomotion (e.g., crawling, creeping, body rolling, jumping).

Use of large equipment can help children to strengthen the upper body (e.g., push-ups and pull-ups, monkey bars, climbing through tunnels, obstacle courses, seat scooters). Upper body strength/control can also be built with pushing/pulling equipment such as wagons, or carrying a tray full of leaves with both arms, or movement activities such as making large, sweeping movements and circles using the entire arm. Using easels or wall-mounted chalkboards or white boards to make designs can also strengthen these muscles.

Fine Motor Development/Hand Skills

Hand Skills such as strength and dexterity begin with manipulatives. Young children need to spend more time with fine-motor manipulatives than with writing utensils, because their hands may not be ready for such refined activity. Many activities typically found in preschool classrooms are appropriate for building hand strength and dexterity. Examples of manipulative activities include:

· Using a hand hole punch to punch holes in increasingly heavy papers;

· Rolling, molding, squeezing clay and playdough using with hands or fingertips;

· Screwing lids on and off jars, screwing pipe fittings together, or assembling nuts and bolts;

· Building with large Lego blocks (Duplos) or other assembly toys;

· Picking up objects using household tools such as tongs;

· Using tweezers or “strawberry hullers” to pick up small objects such as cotton balls or paper clips and transferring them from one container to another;

· Picking up small objects such as buttons using pincer grasp (thumb and forefinger);

· Scooping small objects such as beans with a spoon and pouring into containers;

· Filling a turkey baster with water, or squeezing water out of sponges in the water table;

· Clipping clothespins around the perimeter of paper plates;

· Using an eyedropper to drop colored paint or water onto paper;

· Playing with toys with small parts such as Lite-Brite or pot holder looms;

· Matching parquetry blocks to fit within outlines.

Scissor Skills

At the preschool level, it is important to guide children in proper grasp of scissors. When scissors are held correctly, and when they fit a child's hand well, cutting activities will exercise the same muscles needed to manipulate a pencil in a proper grasp. The correct scissor position is with the thumb and middle finger in the handles of the scissors, with the index finger on the outside (under) the handle to stabilize, and the fourth and fifth fingers curled into the palm. Many children hold scissors with the thumb and index finger in the handles, which does not allow for efficient control. Parents and teachers can help to teach appropriate grasp of  scissors. 

Scissors activities can be adapted to children of varying skill levels, such as:

· Snipping a fringe from a piece of paper; 

· Cutting off corners of a piece of paper;

· Cutting along curved lines;

· Cutting along lines with a variety of angles; 

· Cutting figures with curves and angles;

· Cutting clay with blunt scissors.

Work Surfaces

One of the most crucial things that can be done for preschoolers is to provide vertical or inclined surfaces to work on (wall-mounted surfaces or easels). In this position, the wrist is properly positioned to develop stability and skillful use of finger muscles. When working on a flat or horizontal surface, children tend to straighten or flex their wrists, which interferes with proper use of small muscles in the hand. Many activities can be adapted for use on a vertical surface by using book holders on a table, tabletop easels, or floor easels.

Embedding Neurosensory Activities in Daily Routines

Many fine motor activities can be provided in the form of interest centers that children can revisit on an ongoing basis with self-challenges, in which children are encouraged to constantly better their own previous “records.” When such activities become part of children’s daily routines, children engage in constant practice, further refining their skills.

Keep in mind that it’s not enough to just have materials and tools available. The key is ensuring that the materials are used regularly, facilitating the use of materials, and observing each child to determine how the materials can best be used for individual development.

There is much to be gained by connecting with the occupational therapists in your school, in terms of observing and assessing children’s individual needs, along with providing activities to benefit all children’s developmental skills.

	SUPPORTING THE NEEDS OF DUAL LANGUAGE LEARNERS

	Module WIDA/MPI: “At the very beginning stages of English language development, dual language learners typically understand more words than they are able to produce. Children may be non-verbal in English and rely primarily on their home language and/or gestures to communicate their needs, wants, and ideas.” Children at all levels of English language development ANALYZE feelings from transitioning to school and separating from caregivers by pointing to emotion boards, identifying characters in stories with similar emotions, and distinguishing between emotions among peers/adults and characters in stories. More samples can be found in the WIDA_2014 EELD document which can be accessed at https://www.wida.us/standards/EarlyYears.aspx.

	WIDA Language Criteria: Linguistic Complexity and Language Usage

	Entering: Level 1 Ages 2.5 – 3.5 
· Words & repetitive phrases related to daily routines

· An idea within simple questions or statements related to self, familiar people, or daily routines

· Repetitive phrases associated with daily routines

· Yes/no questions related to self, familiar people, and/or daily routines

· Words associated with familiar environments

Entering: Level 1 Ages 3.5 – 4.5
· Words and phrases related to daily routines

· An idea within simple questions or statements related to familiar environments

· Repetitive phrases & simple statements associated with daily routines

· Yes/no questions related to self, familiar people, and/or daily routines

· Words and expressions associated with familiar environments

Entering: Level 1 Ages 4.5 – 5.5
· Words and longer phrases related to daily routines and learning activities

· An idea within simple questions or statements related to familiar environments

· Repetitive phrases & simple statements associated with daily routines

· Yes/no questions related to self, familiar people, and/or daily routines

· Vocabulary associated with familiar environments & learning activities
	Developing:  Level 3 Ages 2.5 – 3.5

· Related phrases and simple sentences

· An idea with one detail

· Short sentences related to daily routines, familiar people, songs, and stories

· Repetitive phrasal patterns related to daily routines and familiar stories

· General vocabulary related to daily routines and familiar stories   

Developing:  Level 3 Ages 3.5 – 4.5
· Multiple related simple sentences; “wh-questions”

· An idea with two details

· Short and some compound sentences related to familiar stories and learning activities. 

· Sentence patterns related to familiar stories and learning activities. 

· General and some specific vocabulary related to daily routines, familiar stories, and learning activities. 

Developing:  Level 3 Ages 4.5 – 5.5

· Multiple related extended sentences

· Related ideas

· Compound and some complex sentences related to familiar stories and learning activities

· Sentence patterns related to specific learning activities and stories

· General and some specific vocabulary associated with familiar environments and learning activities
	Bridging: Level 5 Ages 2.5 – 3.5
· Series of simple sentences related to familiar stories or events

· An idea with one to two details; one-step direction related to daily routines

· Short and compound sentences related to daily routines, familiar people, songs, and stories

· General and some specific vocabulary associated with familiar environments and stories (move above heading)

Bridging: Level 5 Ages 3.5 – 4.5

· Series of extended sentences related to familiar stories, learning activities, or events. 

· Related ideas; two-step directions related to daily routines 

· Compound and some complex sentences related to familiar stories and learning activities. 

· Specific vocabulary associated with stories, learning activities, and various environments. 

Bridging: Level 5 Ages 4.5 – 5.5
· Sentences/questions of varying richness and complexity related to familiar stories, learning activities, or events

· Expanded related ideas; two to three step directions and some new directions related to daily routines

· Complex sentences and language patterns related to familiar stories and instructional activities

· Specific and some technical vocabulary associated with various environments and learning activities


	Assessment Evidence: (TSG Objectives)

	Social Emotional

1a. Manages Feelings.

1b. Follows limits and expectations

1c. Regulates own emotions and behaviors

2. Establishes and sustains positive relationships.

3. Participates cooperatively and constructively in group-situations.

Physical

4, Demonstrates traveling skills.

5, Demonstrates balancing skills.

6, Demonstrates gross-motor manipulative skills.

7. Demonstrates fine-motor strength and coordination.

7a, Uses fingers and hands.

7b. Uses writing and drawing tools.

Language

8. Listens to and understands increasingly complex language.

8a. Comprehends Language.

8b. Follows directions.

9. Uses language to express thoughts and needs.

9a. Uses an expanding expressive vocabulary.

9b. Speaks clearly.

9c. Uses conventional grammar.

9d. Tells about another time or place.

10. Uses appropriate conversational and other communication skills.

10a. Engages in conversations.

10b. Uses social rules of language.


	Cognitive

11. Demonstrates positive approach to learning.
11a. Attends and engages.

11b. Persists.

11c. Solves problems.

11d. Shows curiosity and motivation.

11e. Shows flexibility and inventiveness in thinking.

12. Remembers and connects experiences.

12a. Recognizes and recalls.

12b. Makes connections.

13. Uses classification skills.

14. Uses symbols and images to represent something not present.

14a. Thinks symbolically.

14b. Engages in socio-dramatic play.

Literacy

17. Demonstrates knowledge of print and its uses.

17a. Uses and appreciates books.

17b. Uses print concepts.

18. Comprehends and responds to books and other texts.

18a. Interacts during read aloud and book conversations.


	Mathematics
20. Uses number concepts and operations.

20a. Counts.

20b. Quantifies.

20c. Connects Numerals and their Quantities,

21a. Understands spatial relationships.

22. Compares and measures.

23. Demonstrates knowledge of patterns.

Science and Technology

24. Uses Scientific Inquiry Skills.

28. Uses tools and other technology to perform tasks.

Social Studies

29. Demonstrates Knowledge About Self.

The Arts

33. Explores the Visual Arts

34. Explores Musical Concepts and Expression.

35. Explores Dance and Movement Concepts.

36. Explores Drama Through Action and Language.


Links to Teaching Strategies Gold objectives

Teachers authentically observe and document throughout the general curriculum. The list below may assist in identify when and where to collect data.
	MODULE 2 Week 7 activity
	TSG connections

	Show pictures of Lowell locations
	Objectives: 12, 27, 30, 32

	BB Week 5
	Objectives: 12, 21

	HWT Week 6
	Objectives: 7, 16

	Playdoh in sensory: Spaghetti & meatballs
	Objectives: 7, 14

	Natural vs. man-made objects sort
	Objectives: 13, 22, 25, 26

	Make placemats
	Objectives: 12, 17, 30, 33

	Make family pictures (drawing)
	Objectives: 20, 29, 33

	Move like a ________
	Objectives: 6,14, 30

	Write friend’s names and addresses
	Objectives: 7, 17, 19, 30

	Dramatic Play-House
	Objectives: 3, 9, 10, 14, 36

	Build homes/community places

	Objectives: 12, 14, 20, 32


	MODULE 2 Week 8 activity
	TSG connections

	Pumpkin predictions
	Objectives: 20, 22, 25

	BB Week 6
	Objectives: 20, 23

	Grocery store set up
	Objectives: 15, 16, 17,19

	Fall leaves and plastic bugs
	Objectives: 24, 25, 27

	Build a neighborhood (sensory)
	Objectives: 14, 36

	Sort leaves
	Objectives: 13, 25

	Family portrait
	Objectives: 7, 20, 29, 33

	Hopscotch, Simon Says
	Objectives: 6

	Writing about jobs
	Objectives: 7, 9, 19

	Dramatic Play-grocery store
	Objectives: 10, 14, 36

	Build a block city
	Objectives: 21, 30


	MODULE 2 Week 9 activity
	TSG connections

	BB Week 7
	Objectives: 20, 22

	Adopt a tree - seasons
	Objectives: 24, 25, 27, 31

	HWT Week 8
	Objectives: 27, 20

	What to do at a restaurant
	Objectives: 15, 16, 17, 19

	Paper making
	Objectives: 26

	Making badges
	Objectives: 33

	Making stationery
	Objectives: 7, 33

	Act out - life of a tree
	Objectives: 6, 25

	Writing: Draw what you want to be when you grow up
	Objectives: 19, 29, 33

	Dramatic play: Grocery store
	Objectives: 19, 22, 30, 36

	Block city
	Objectives: 18, 21


	MODULE 2 Week 10 activity
	TSG connections

	BB Week 8
	Objectives: 1, 20

	HWT Week 9
	Objectives: 7, 16

	Make invitations
	Objectives: 15, 17, 19

	Rice , pots and pans in sensory
	Objectives: 10, 26

	Fruits and vegetables
	Objectives: 13, 24, 25

	Art: Painting/constructing places in Lowell
	Objectives: 9, 19, 33

	Gross motor: Hopscotch
	Objectives: 6, 20

	Community workers in blocks
	Objectives: 30


	MODULE 2 Week 11 activity
	TSG connections

	BB Week 12
	Objectives: 12, 21

	HWT Week 10
	Objectives: 7, 19, 20

	Recipes
	Objectives: 9, 11, 15, 17, 22

	Measuring cups, spoons in sensory table
	Objectives: 22

	Make salt flour dough
	Objectives: 8, 22

	Make a centerpiece
	Objectives: 30, 33

	Grey Squirrel song
	Objectives: 25, 34, 35

	Obstacle course
	Objectives: 6

	Dramatic play-house
	Objectives: 30, 36

	Roadway mural in blocks
	Objectives: 31


	MODULE 2 Week 12 activity
	TSG connections

	Sing “The People in My Neighborhood”
	Objectives: 30, 34

	BB Week 10
	Objectives: 20, 21

	HWT Week 11
	Objectives: 7, 19, 20

	Make table runners
	Objectives: 7, 33

	Make Thanksgiving cards
	Objectives: 15, 17, 19, 33


Book Sheets

Module 2: Family and Community Book List

Ajmera, M. & Ivanko, J. (2006). Be My Neighbor. Charlesbridge.

Berger, C. (2008). The Little Yellow Leaf. Greenwillow Books. 

Bernard, R. (2001). A Tree for All Seasons. National Geographic Society.

Cooper, S. (2006). Whose Hat Is This? Picture Window Books.  

Cooper, S. (2006). Whose Tools Are These? Picture Window Books.  

Gibbons, G., (1982). The Post Office Book: Mail and How It Moves. T.Y. Crowell Junior Books.  

Gibbons, G. (2002). Tell Me Tree: All About Trees for Kids. Little Brown & Co. 

Gilman, P., (1992). Something from Nothing. Scholastic. 

Hall, D. and Cooney, B. (1979). Oxcart Man. Viking Press.

Hall, M. (2006). Seasons of the Year. Capstone Press. 

Hicks, K. (2011). Natural or Man-Made? (My Science Library). Rourke Educational Media. 

Hines, A.G., (1986). Daddy Makes the Best Spaghetti. Clarion Books. 

Hoberman, M. (1978). A House is a House for Me. Viking Press.

Hunter, A., (1996). Possum’s Harvest Moon. Houghton Mifflin Co. 

Johnston, T. (1996). The Quilt Story. Puffin Books. 

Kalman, B. (1998). Community Helpers from A t o Z. Crabtree. 

Keats, E.J., (1968). A Letter to Amy. Harper & Row.

Lin, G. (2001). Dim Sum for Everyone. Dragonfly Books. 

Lionni, L. (1996). It’s Mine! Dragonfly Books.

Marshall, P. (2003). From Tree to Paper. Lerner Publications. 

Owen, A. (2006). Delivering Your Mail: A Book about Mail Carriers. Picture Window Books.

Pak, S. & Hartung, S.K., (2001). Dear Juno, Puffin Books. 

Silvano, W. (2012). Turkey Trouble, Two Lions.

Smith, S. (2009) Changing Seasons, Heinemann.

Spinelli, J., (2010). I Can Be Anything, Little Brown & Co. 

Sweeney, J. (1996). Me on the Map, Dragonfly Books. 

Wilson, K. (2005). Bear Snores On, Little Simon. 

Yenawine, P. (1993). People, The Museum of Modern Art. 

Zimmerman, A.G., Clemesha, D., & Yaccarino, D. (1999). Trashy Town, Harper Collins.  

Lakeshore: Community Block People, $29.

A Letter to Amy 

Author and Illustrator: Ezra Jack Keats 

Book sheet from “Opening the World of Learning” by Dickenson and Schickedanz.

Suggested Vocabulary: 

Invited: To ask someone to go somewhere or to do something. 

Stared: To look at someone or something for a long time with your eyes wide open. 

Special: Especially important or loved. 

Sealed: To close an envelope by sticking or pressing two of the parts together. 

Envelope: An enclosing cover for a letter or card. Put the letter in an envelope before mailing it. 
Stamp: A small piece of paper that you buy and then stick to an envelope or package to pay the cost of mailing it. 

Hopscotch: A kind of sidewalk game. 
Spoiled: To have a bad effect on something; to damage or ruin something. 

Accident: A sudden event that is not planned or intended and that causes damage or injury. Something you didn't mean to happen. 

Mailbox: A box in which letters or packages are placed and collected and sent out.  Or, a box on or near a house in which mail is placed when it is delivered. 

Reflection: An image that is seen in a mirror or shiny surface. 

Puddle: A small amount of water on the ground. 

Wish: Something you really want. 

	Purpose
	Children will learn about the meaning of friendship. Children will learn about writing and mailing letters. 

	Read the Story
	A Letter to Amy is the story of a boy named Peter who is about to have a birthday. There is one person he would like to give a special invitation to - a girl named Amy. Peter tells his mother that instead of asking Amy to his party, he is going to write out an invitation and mail it to her. Let's see what happens. 

	Cover 
	The title of the book is A Letter to Amy. Tell the children that Ezra Jack Keats wrote the story and also made the pictures. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	Cover Page
	The title of the book is A Letter to Amy. Ezra Jack Keats wrote the story and also drew the pictures. 

What do you think the story is about? 

Let's see if the boy on the cover is the main character, the person the story is about. or if Amy, the name in the title, is the main character.  
	We read this book the other day. Do you know the title? 
	Encourage children to chime in on words and phrases that appear in dark type. 

	2-3
	After you read the word stared, explain that it means that Peter just looked at the paper for awhile. 
	“What is happening here at the beginning of the story?” “Why he is writing to Amy?”
	Invited

Stared

Special 

	4-5
	We always need a postage stamp (point to it in the picture) on things we mail. That's how we pay for mailing a letter.  

Stamp: A small piece of paper that you buy and then stick to an envelope or package to pay the cost of mailing it.
	Read the first sentence on page 4. Comment that sealed means Peter licked the flap and stuck it down tightly. 

Ask “What two things did Peter's mother remind him to do?”
We need a stamp to pay for our letter to be mailed or they won't deliver it. 
	Envelope 

Sealed it 

WILL YOU PLEASE COME TO MY BIRTHDAY PARTY 
PETER 

Stamp 

	6-7
	Point and comment, “I think Amy must have lived pretty close to Peter. He walked past her window on his way to the mailbox; they must be neighbors.”
Mailbox: A box in which letters or packages are placed and collected and sent out.  
	Read first two lines and ask, “Where is Peter now?”
“Who does Peter see peeking through the fence?”
	Parrot

	8-9
	The book tells us that Peter was kind of worried about something. He was worried the boys might say something about inviting Amy, a girl. 
	The wind caught Peter's letter. Does Peter try to get it back? 
	

	10-11
	Point to the letter, floating in the wind, as you read. 
	
	

	12-13
	Point to the hopscotch game as you read the words. Complete the page and comment “Maybe something has blown out of your hand on a windy day. Sometimes it is hard to get it back again. Let's see if Peter can catch it in his hand.”
	Hopscotch is a kind of sidewalk game. 
	Hopscotch 

	14-15
	
	Define spoiled - to damage or ruin something.
	Amy 

Spoiled 

	16-17
	That was lucky. Amy didn't see the name and address on the letter. She didn't find out that it was for her.  


	Amy didn't see the letter because Pater caught it just in time, but then what happened? 

What made her fall? Peter bumped her by accident, which means he did not mean to. 

How do you think she is feeling right now? Point to Amy's face. 
	

	18-19
	Point to the mailbox as you say the word. 
Oh, look at Amy. She's holding her back with her hand. Why do you think she is doing that?

	What's happening here? 
Yes, Peter is putting his letter in the mailbox and Amy is running away. 
	Mailbox 

	20-21
	This is Peter's reflection right here (point to the picture of him in a puddle). The puddle is sort of a mirror; but the reflection is blurry. 
Ask “How was Peter was feeling right then?” Help children realize the possible emotions - sadness, disappointment, worry, and regret for bumping into Amy.  

Reflection - An image that is seen in a mirror or shiny surface. 


	Now Peter is worried that Amy won't come to his party. He thinks she might think that he ran into her on purpose. 
	

	22-23
	He sounds pretty sad and worried, doesn't he?
	Why did Peter sound sad when he answered his mother's question? 
	

	24-25
	I think he was still hoping that Amy would come to the party. But then, after the other children shouted to bring cake out now he changed his mind and said, "All right, bring it out now." I guess he stopped hoping that Amy would come.  


	What is happening here? 

Why do Peter and the boys have hats on? 

Yes, it's the day of the party and the boys invited are there. Who isn't there yet? 

At this point Peter does not know if Amy is on her way. Look at Peter's face. How is he feeling?  
	

	26-27
	Amy did come, and she brought her pet too. 
Point at Peter's expression and comment, “I think Peter is feeling pretty happy now.”

Quickly turn the page and continue the story. 
	
	

	28-29
	As you read the word candles, point to the picture of them on page 29. The birthday child gets to make a wish before blowing out the candles. A wish is something you really want. 
	
	

	

	Discussion Questions
	Peter bumped into Amy and knocked her down, but he didn't do it on purpose, did he? It was an accident. Do you think Amy understood that? Guide a short discussion about accident versus intentional. Talk about what you can say to let people know it was an accident (e.g., “Excuse me,” “Sorry, I did not mean to do that,” “I am sorry, it was an accident.”) 
	Usually, when we accidentally bump into someone, we say, "Oh, I'm sorry, Excuse me!" Talk about what you can say to let people know it was an accident (excuse me; sorry I did not mean to do that; I’m sorry it was an accident.) But, Peter didn't say that to Amy, why not? Guide toward understanding that he was pre-occupied mailing the letter. 
	I'm really glad, and I bet you are too, that Amy did come to Peter's birthday party. I was thinking about Peter's feelings, if Amy decided not to come. Do you think Peter would have gotten over being sad, and that he would have had a happy time at the party? If children do not say it, suggest that sometimes even though we feel sad and disappointed about something for a little while, we are able to have a good time. 


Schickedanz, J., Dickenson, D., & Charlotte-Mecklenburg Schools (2005). Opening the World of Learning: Teacher Guide. Unit 2: Friends. Boston, MA: Pearson Learning Group. 

Daddy Makes the Best Spaghetti 

Author and Illustrator: Anne Grossnickle Hines 

Suggested Vocabulary: 

Sack:  A large bag, sometimes made out of burlap

Sets the table
Dear: A person you are fond of and want to address in a friendly way.

Swoops: Reaches down and picks up fast. 

Nibbles: Little bits.

	Purpose
	Family and family routines & chores - Children will feel the love surrounding this little boy whose two parents work. He helps his parents and they make every routine a fun time. 

	Read the Story
	Daddy Makes the Best Spaghetti is a story about a regular but special time between a little boy and his daddy. They do ordinary everyday things like going to the store and fixing dinner, but it is special because they have fun doing it together.

	Cover
	I know the book is kind of small so let's take a minute to and find a spot where everyone is comfortable and can see.  This is a great story. 

I wonder what this story is about? Listen and respond to student’s ideas repeating all ideas before pointing to the title. 

Count the number of words and talk about how the letters are in cursive. 

The title is Daddy Makes the Best Spaghetti. It is written by Anna Grossnickle Hines.  The pictures (illustrations) are also by Anna Grossnickle Hines.  



	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	1
	
	Raise your hand if you go to the grocery store with your parents. 
	When you and your family go to the grocery store to get ingredients for dinner, what do you purchase? 

	2-3
	
	Why do you think they need to get hamburger? 
	

	4-5
	Read the page, then define sack - a large bag sometimes made out of burlap so that it is stronger than plastic or paper. 
	Look at the picture. What do you think the dad is referring to when he says, "How much is that sack of potatoes?"  Do you think the picture is telling us that he means the boy is pretending to be a sack of potatoes? 
	When Corey's dad picked him up, he threw him over his shoulder like a sack of potatoes. Is he suggesting that Corey is heavy?  

Have you ever heard someone use the phrase "couch potato?" What do you think that means? 

OR

What do you think it means to wash the vegetables? 


	6-7
	When he sets the table - Corey is putting the utensils and dishes for each family member out on the table. 
	Dear - means a person you are fond of and want to address in a friendly way. 
	How does your family greet one another at home? 

	8-9
	
	
	

	10-11
	
	After reading the text on both pages ask the children to recall all the ways Corey helped his family with dinner. (shopping, washing vegetables, setting table). 
	What chores do you do at home to help your family? 

Follow up by expanding on child's response (e.g., “How do you help take out the trash?”)

	12-13 
	Why do you think Corey's dad is called “Bathman?”

	
	

	14-15
	Swoops - reaching down and picking up fast. 


	
	

	16-17
	Nibbles - little bits. 
	
	

	18-19
	
	Read text page 18-19. 

Ask before turning page - Where do you think Corey's father is? 
	

	20-21
	
	Read text 20-21 
	

	22-23
	Read text 22-23. Looks like Corey is able to do his own buttons. 
	
	

	24-25
	
	
	

	26-27
	
	
	

	28
	
	
	

	

	Discussion 

Questions
	Talk about how Corey is a big help to his parents by doing some of the daily chores. Then ask children to share jobs they do at home. Remind children that chores are like jobs, but people do them at home to take care of themselves. 
	Remember in the book Corey reminds his dad to get hamburger to make the meatballs. Take a minute and think about what you like to cook with your family. Then turn and talk to a friend about what you like to cook with your family. 

Tell children you are going to show them how to make a list. Adults make lists to remind them of what they need to buy before going grocery shopping. 

Label - grocery list (top of chart).
Then ask children to generate a list of ingredients that could be added to your list. 

Focus on initial letters b and p and talk about difference in text features (going above line for b and below line for p). 

Remind children they can make a list in dramatic play. 
	Talk about jobs and chores children do at home to help with daily chores. Ask children what they do to help their family prepare for winter in fall (e.g., rake, put away toys/bikes, put away summer clothes) and/or what they do to help prepare for Thanksgiving. 


I Can Be Anything  

Author: Jerry Spinelli  

Illustrator: Jimmy Liao 

Suggested Vocabulary:
Chomper – One who takes large bites.
Grin - A wide smile.
Critter - Another word for animals or live creatures. 

Swigger - A person who drinks a lot in one sip.
	Purpose
	Imagining hopes and dreams and of all the possibilities. What do you want to be?

Rhyming. 



	Read the Story
	Children wondering what to be when they grow up. and gives it a charming twist. "When I grow up, what shall I be? Of all the many, many jobs, which one will be the best for me? Pumpkin grower / dandelion blower / paper-plane folder / puppy-dog holder." 

	Cover
	Look at the cover and ask he children to count the words. Then ask if anyone recognizes any of the words. 

Point out that the first word in the title is I. (I can be a letter or the word.) 

Tell the children the title of the book is I Can Be Anything. Tell the children the author is Jerry Spinelli and the illustrations are by Jimmy Liao 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	1
	Read the text - When I grow up what shall I be? 

Tell the children while you are reading the book you want them to think about what they want to be when they grow up. 
	
	

	2-3
	
	After reading words on both   pages ask if anyone can think of another word for jobs? 

(Occupations, employment, work, career, post, livelihood). 
	

	3-4
	
	
	

	5-6
	
	
	

	7-8
	Chomper - means large biter
	
	

	9-10
	
	
	Have you ever licked the bowl you mixed up something delicious? 

	11-12
	
	
	

	13-14
	
	
	

	15-16
	If you've been a gift wrapper, raise your hand. 
	
	When do you unwrap gifts? 

	17-18
	Grinner - a wide smile. 
	Why do you think the artist drew the boys' eyes with so many circles? 
	

	19-20
	Critter - another word for animals or live creatures. 


	
	

	21-22
	
	Swigger - a person who drinks a lot in one sip. 
	

	23-24
	
	
	

	25-26
	After reading the pages ask if anyone heard any words that rhymed? 
	
	

	

	Discussion 

Questions
	Ask children to think about what they do well and to turn and talk to a friend about it. Then ask children to share a few ideas. As children share their ideas ask them to think about a descriptive word to describe how they would do that job (e.g., plant waterer, table scrubber, wacky writer, etc.).

Let children know they can make badges for themselves describing the jobs they do well at home, at school, or in their community at art. 

 


It's Mine! 

Author and Illustrator: Leo Lionni  

Suggested Vocabulary:
Fern:  A feather plant that likes to grow where it is wet.

Quarrel: A disagreement between people.

Toads: Are like frogs but do not need to live in the water to survive. They have bumpy rough dry skin and are wider than frogs. Their eyes are shaped like a football. They have less powerful legs, so they take smaller hops.  

Bickering: Another word for quarreling.

Huddle: Means to crowd together, like football players when they call plays.

Subsided: Means the rain lessened or grew weaker.

Minnow: Small fish. 

Swarms: Large groups.

	Purpose
	Valuable lesson. - The importance of sharing. Sharing our world and resources with others. 


	Read the Story
	The picture book It's Mine! by Leo Lionni, is about three frogs named Milton, Rupert, and Lydia. They all lived on a small Island together in the middle of Rainbow Pond. The three frogs bickered and fought all day over the pond, the land, food, and even the air.

	Cover
	Prompt - Looking at the cover, what do you think this story is about? 

Extend the response - Frogs, good idea, what do you think the frogs will do in the story? 

Listen and respond to children's answer(s). Then read the title - It's Mine! 

Does this give you any other ideas about what the frogs might be doing the story? 

State title - It's Mine! Tell the children the title helps us know more about what the story might be about. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	Title Page 
	Open and read the title It's Mine!, Tell the children it is written by Leo Lionni. 
	
	

	1-2
	Explain after reading - A fern is a feathery plant that likes to grow where it is wet. Then continue. 
	
	

	3-4
	Read the text. Ask “Have you ever quarreled with someone?”
If no one responds, explain that the word quarrel means a disagreement between people. 

If someone responds, reinforce by saying “Yes - that is a good example. A quarrel is when you have a disagreement with someone.”
	 What do you think frogs might quarrel about?
	When you quarrel with someone how does it make you feel? 

	5-6
	
	
	

	7-8
	
	
	

	9-10
	
	
	Have you ever felt frustrated by someone saying “mine” when you were playing with them? 

	11-12
	Toads - are like frogs, but they do not need to live in the water to survive. They have bumpy rough dry skin and are wider than frogs. Their eyes are shaped like a football and they have less powerful legs, so they take smaller hops.  
	Bickering is another word for quarreling. 
	Why do you think the toad said, "You can't go on like this!"?

	13-14
	
	Do you think Milton was listening to what the toad said? Encourage children to discuss why or why not. Listen to different points of view. 
	

	15-16
	
	Why do you think the island is getting smaller? 
	The frogs need the land on the island to survive. Have you ever been scared during a rain or snow storm that your home might be damaged? 

	17-18
	
	
	

	19-20
	Read and then explain - huddle means to crowd together like football players when they call plays. 
	Subsided - means the rain lessened or grew weaker. 
	

	21-22
	
	How do you think the frogs felt when they found out the rock was the toad? 
	

	23-24
	Minnows are small fish. 


	
	

	25-26
	
	Swarms are large groups. 
	After you have had a disagreement with your friends or family members does it make you feel better to do something with them? 

	27-28
	
	When Lydia said, "It's ours!" what was she talking about? Wait for children to respond (e.g., island, air, water, food and what they were sharing together). 
	

	

	Discussion Questions
	When you argue or quarrel with your family or friends - what do you say so that you can make-up? 
	How is sharing better than having everything to yourself? 
	Sometimes when people quarrel they get angry with one another. What are some ways you control your feelings when you're angry or mad at someone until you think and talk to them about how you're feeling? 


Dear Juno 

Author: Soyung Pak   

Illustrator: Susan Kathleen Hartung

Suggested Vocabulary:
Starry: Full of stars, shining brightly. 

Crisp: Dry, easily broken. 

Soared: To reach or rise to a great height. 

Announced: To make something known, to tell people about something. 

Crackle: To make a series of short, sharp noises. The leaves crackled under our feet.

	Purpose
	Writing is a way to communicate with people far away, and so are drawings.



	Read the Story
	Juno's grandmother writes in Korean, and Juno writes in drawings, but that doesn't mean they can't exchange letters. From the photo his grandmother sends him, Juno can te... see allll that she has a new cat. From the picture he makes for her, Juno's grandmother can tell that he wants her to come for a visit. So, she sends Juno a miniature plane to let him know she's on the way. 

	Cover
	Read the title, Dear Juno. Tel the children that the book is written by Soyung Pak and illustrated by Susan Kathleen Hartung.   



	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	Title Page 
	What is the boy doing on the cover of this book? 
	
	Why do you think the title is Dear Juno?  How does that give you a clue that it is about letters? 

	1
	 What time of day is it in this illustration? 
	What makes the blinking red and white lights? 
	How does the plane help Juno think of his grandmother? 

	3
	What do you notice about the edges of the envelope? 
	How did Juno know that the letter came from his grandmother? 
	How did Juno know the letter was for him? 

	5
	What are the people inside doing? 
	When would his parents be able to read the letter? 
	When he says his parents are washing the dishes, why did he know he would need to wait to have them read the letter? 

	7
	What is Juno doing? 
	Juno decided to read the inside. 
	

	9
	Do you notice anything special about the writing? 
	Does Juno understand the letters and words? 
	How does Juno make sense of the message his grandmother is sending?

	11
	What do you see happening in this illustration? 
	How did Juno know grandma has a new cat? The flower came from her garden. 
	What message does Juno tell his mother and father? 

	13
	Who do you think this is? 


	Who is named after Juno? 
	What does the grandmother tell Juno in the letter? 

	15
	Where is Juno now? 


	What did the teacher do with the letter and flower? 
	Why did Juno decide to write to his grandmother? 

	17
	What is Juno doing? 
	How does his mother help Juno? 
	Why did he pick the largest leaf? 

	19
	What is Juno doing in this illustration? 
	What are the pictures that Juno drew? 
	Why did Juno choose these three things to send to his grandmother? 

	21
	Which picture is the mother looking at? 


	What did they do with the letter? 
	How did his mother respond? 

And his father? 

	23
	What is the grandmother doing? 
	How do you think the grandmother is feeling?
	How did Juno bring a smile to her face? 

	25
	What season is it? 
	How do you know it is fall/autumn? 
	Why would his grandmother need to rename the cat? 

	

	Discussion Questions
	After reading, talk about the idea that, even though Juno and his grandmother lived in different places and spoke different languages, they were able to communicate. They told each other stories through drawings, photographs and objects in their letters. Ask the children if they have ever written a letter to anyone?  Who would they like to write a letter to? Have the children draw/write a letter to someone.  


Book read aloud: https://youtu.be/Q9_u4_Qg0n4
Possum's Harvest Moon
Author: Anne Hunter 

Illustrator: Anne Hunter 

Suggested Vocabulary:
Autumn: Another word for the season of fall. 

Soiree: Another word for a party.

Peered: To look at something closely.

Hurrah: A word to express joy.

Hibernate: The long sleep animals take during the winter. 

Hibernaculum: A place where animals find shelter during the winter while they hibernate. A protective space for the winter to protect them from freezing and predators as they sleep away the winter.

Pause: To stop temporarily. 

Twitch: A sudden movement. 

Hum: A low steady sound.

Crony: Another name for friend.

Gazed Looked at something with surprise or thought.

Nibbled: Took little bites.

jig: A lively dance.

	Purpose
	A focus of this story is how Possum’s friends seemed too busy with their own preparations for winter to come to his party. It is a story of friendship and sharing special times together. 

Changing seasons - preparing for winter. 

	Read the Story
	When Possum wakes up one evening and sees the full harvest moon, he decides to throw one last party before the long winter. But everyone is too busy preparing for winter and it looks as if nobody will come to Possum's party.

	Cover
	What do you see on the cover? Children might respond - plants, grasshopper, firefly, and mouse/mole. 

After you listen to the children and comments, state the name of the story is Possum's Harvest Moon. The words and pictures are by Anne Hunter. Point to the possum. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	1
	Read text then remind children that Autumn is another name for fall. Then define soiree as another word for party. 
	
	

	2-3
	
	Why do you think the mice are gathering seeds? 
	

	4-5
	Peered - means to look at something closely. 
	
	Sounds like the mice and crickets are getting ready for winter, what do you do to get ready for winter when the air gets colder? 

	6-7
	After reading page 6 define hurrah as a word to express joy! 
	Why do you think Possum thinks it is the last hurrah? 
	

	8-9
	
	
	Why do you think the frogs go underground in the winter? Frogs find a hibernaculum - a protective space for the winter to protect them from freezing and predators as they sleep away the winter. 

How do you keep warm in the winter? 

	10-11
	
	
	

	12-13
	
	How do you think Possum felt? 
	Have you ever felt disappointed? 

	14-15
	Pause means to stop temporarily. 
	What do you think that means - toes twitched and voices hummed? 

Twitch- a sudden movement. 

Hum - a low steady sound. 
	Do you ever hum songs? 

	16-17
	Crony - another name for friend. 
	
	

	18-19
	
	
	What do you think it must have sounded like with all those animals coming to the party? 

	20-21
	
	Gazed - looked at something with surprise or thought. 
	

	22-23
	
	
	Show me how the animals might have nibbled their food. Talk about nibbled meaning they took little bites. 

	24-25
	A jig is a lively dance.
	What's another word we can use to describe the long sleep animals take during the winter? Children chime in "Hibernate". 
	Who do you think went home to a den? 

Who went home to a nest? 

Who went home to holes and burrows? 

	26-27

	
	
	

	28 

	
	
	

	

	Discussion Questions
	What were the animals in this story doing to get ready for the winter? Which animals in the story do you think hibernate? 
	What are some things that people do in preparation for winter? 
	As your family prepares for the winter what do you think about doing together at home during the winter months. 


.
Something from Nothing 
Author and Illustrator: Phoebe Gilman 

Suggested Vocabulary: 

Frazzled:  To make very nervous or upset. Feeling very frazzled. 

Worn: Damaged or shabby as a result of much use.  

Cobbler: A person who mends shoes. 

Shrunken:  Made smaller.

	Purpose
	A child friendly way to think about recycling and repurposing. 



	Read the Story
	Jewish folktale that describes how the blanket grandfather had made for young Joseph is transformed over the years into a jacket, a button, and ultimately, a story. 

	Cover
	Read the title, Something from Nothing. Tell the children that the book is written by Phoebe Gilman. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	End Flap 
	What do you see? 
	
	Why do you think there are stars are on this page? 

	Title Page 
	Read the title, Something from Nothing. Tell the children that the book is written by Phoebe Gilman.
	The story is adapted from a Jewish folktale that means it has been told over a long period of time. 
	

	1
	Note the split illustrations: big picture, text, then little picture of mice along the bottom. (There is a second story about the mice that children can look at individually.) 

What is the grandfather doing? 
	Do you know a baby? 

Do they have a special blanket? 
	What presents do people give to babies? 

	3
	How has the baby grown in the second picture? 
	How has the blanket changed?

What does the mother want to do with the blanket? 
	What does the mother mean when she says the blanket is frazzled, worn, etc.?

Frazzled - nervous or upset.

Worn - shabby as a result of much use.

	5
	Which one is the grandfather? 

Why do you think so? 
	Have children repeat repetitive parts: 

"Grandpa can fix it."

Scissors for "snip, snip, snip." 

Needle flew "in and out"; "Just enough material to make ..."
	Talk about other images: 

Splitting wood. 

Cobbler making boots.

Woman rolling out dough. 

	6
	
	
	

	7
	What has the blanket been made into? 
	What does the mother mean when she says that the jacket is shrunken and small? 

Shrunken – something that is made smaller.
	Do you think that the jacket gets smaller? 

	9 
	What do you notice about this picture? 
	Have children repeat repetitive parts: 

"Grandpa can fix it."

Scissors for "snip, snip, snip." 

Needle flew "in and out"; "Just enough material to make ..."
	What does the jacket become? 

	11
	What do you think this picture is?
	How is this school different from our school? 
	Why does Mother want to throw out the vest? 

	13
	What do you notice about this picture? 
	Have children repeat the repetitive parts: 

"Grandpa can fix it."

Scissors for "snip, snip, snip." 

Needle flew "in and out"; "Just enough material to make ..."
	What does the vest get made into? 

	15
	What do you see in this picture? 
	How is this dinner table like or different from yours? 
	Why does Mother want to throw out the tie? 

	17
	What do you notice about this picture? 
	Have children repeat the repetitive parts: 

"Grandpa can fix it."

Scissors for "snip, snip, snip." 

Needle flew "in and out"; "Just enough material to make ..."
	What does the tie get made into? 

	19 
	What do you see in this picture? 
	How is this room like or different from yours? 
	Why does Mother want to throw out the handkerchief? 

	21
	What do you notice about this picture? 
	Have children repeat the repetitive parts: 

"Grandpa can fix it."

Scissors for "snip, snip, snip." 

Needle flew "in and out"; "Just enough material to make ..."
	What does the handkerchief get made into?

	23
	What do you see in this picture? 
	Why are the children pumping water? 
	What happened to Joseph's button? 

	25
	Where do you think Joseph is going to go? 
	
	Why do you think Joseph went to his Grandfather's house? 

	27
	Do you think the grandfather can help? 
	What was Joseph doing at school? 
	Why was Joseph writing? 

	29 
	What is Joseph showing his family? 
	
	What did the button turn into? (a story) 

	

	Discussion Questions 
	Who helped Joseph to repurpose his blanket, coat, vest, tie, handkerchief? 

Who wanted to throw out his blanket, coat, vest, tie, and handkerchief? 
	Do you think this story took place recently or long ago? Why? 
	What was something that came from nothing? 

Tell the story about the lost button. 

How did the baby blanket get used in so many different ways? 


Book read aloud: https://youtu.be/TUNloY_YpuU
Scholastic Activity Sheet: http://www.scholastic.ca/bigbooks/BB_Something.pdf
..

The Post Office Book: Mail and How it Moves 

Author and Illustrator: Gail Gibbons 

Suggested Vocabulary:
Address: Tells the exact location of your state, town, street, building and apartment.

Sorted: To separate and put in a particular order. 

Culling: Means to select or pick.

Cancel: Put a mark with a set of lines on a stamp so that it cannot be used again.  

Zip code: A group of numbers used on mail as part of the address that tells you the city and state.

Foreign: Means another country.

	Purpose
	Introduce children to community helpers - post office and how it works, postal workers and what they do. The story takes the children through the steps of what happens to a letter from the time it is mailed until it reaches its final destination.  Can sequence the steps. 

	Read the Story
	Do you ever mail a letter and wonder what happens to it after you drop it in the box? Read all about the post office and learn how letters are weighed, sorted, transported, culled, canceled, coded, binned, boxed, and sorted once again. Find out how people and machines work together to deliver the letters you send.

	Cover
	I wonder if the cover of this book will give us some clues about what the book is about. 

Does anyone have an idea? 

Do you recognize any words or logos on the cover? 

Listen and extend. Then tell the children the title of this book is The Post Office Book: Mail and How it Moves. The book is written and illustrated by Gail Gibbons. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	1
	Read text and talk with children about the sequence of pictures. Explain that the pictures show the progression of time and that people have passed messages from person to person and using a carrier for a long time. Roman times were over 2000 years ago. 
	
	

	2-3
	In America, in colonial times, when the pilgrims were celebrating the first Thanksgiving, mail came from England on boats and took a really long time. As more people came to America, it was delivered across the country by pony express, rail, and wagons. 
	
	

	4-5 
	Read text. After reading the page spread, show an envelope with a stamp on it. 

Have you been to the post office? 
	Why do you think people need to buy stamps? 
	Have you ever written a letter or mailed a package? Who did you mail it to? What was in it? Why?
 

	6-7 
	Address - tells the exact location of your state, town, street, building and apartment. 

	
	

	8-9 
	Did you ever wonder what happens when you send a letter? This book is going to tell us. 
	Do you remember what they do with the mail once it reaches the post office?  It is sorted.
Sorted means separated and put in a particular order. 


	If you were to send a letter would you send it local or out of town? 

	10-11
	
	
	

	12-13
	Culling means to selecting or picking. 
	Why do you think they have to handle odd shape packages separately? 
	

	14-15 
	After reading text, show children a postmarked stamp. 

Canceling means putting a mark with a set of lines on a stamp so that it cannot be used again. 
	If you worked at the post office, would you want to work in culling the mail and packages or canceling the stamps? 
	

	16-17
	After reading state the zip code is a set of numbers that tells you the city and state. 
	How do you think zip codes help mail carriers?  
	

	18-19
	
	
	

	20-21
	Foreign - means another country. 
	Do you send mail to foreign countries? If so, where? 
	Tell us about a letter you sent to a foreign country. 

	22-23 
	
	
	Where do you go to get your mail? 

	24-25
	
	
	

	

	Discussion Questions 
	Lowell zip code is 01851. These digits are used to identify our location and help sort the mail. Let us see if we can identify the numbers in our zip code. If time permits how many counting bears would we need to represent the amount of each number?  
	Small group. Let's talk about it for referencing. Using an informational text as a reference (model).
	


.
Trashy Town
Authors: Andrea Zimmerman and David Clemesha

Illustrator: Dan Yaccarino 

Suggested Vocabulary:
Trash man:  A community helper. Someone whose job it is to collect trash.

Empty: Containing nothing.

Trash: Things that are no longer useful or wanted and are thrown away.  
Garbage: Another word for trash. 

Park: A large public area of land with grass and trees where people go to relax and enjoy themselves. 
Pizza Parlor: A place that sells pizza. 

Doctor Office: The place where a doctor works. 
Fire Station: A building in which fire fighters and the equipment they use to put out fires are located.
Full: Containing or holding as much as possible. 

	Purpose
	1St Reading
Increase listening vocabulary. 

Discuss roles and responsibilities of community members who care for the community. 

Rhythmic, repeatable refrain.
	2nd Reading
Recall some of the events in the story and places that Mr. Gilly visits.
	3rd and 4th Reading

Encourage children to recall the story and relate it to personal experiences. Allow children to retell the story, especially the repetitive text: "I dumped it in. I smashed it down. I love to clean up Trashy Town."

	Read the Story
	Mr. Gilly's job is to pick up trash all over trashy town. He drives through the town and picks up trash at schools. parks and other businesses in the town.  He does it with a big smile and a big truck. Mr. Gilly enjoys his job. 

	Cover
	Point to the words in the title. Read the title: Trashy Town. Explain that there are two words in the title and that the book is written by Andrea Zimmerman and David Clemesha and illustrated by Dan Yaccarino. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	Cover Page 
	Point to the words in the title. Read the title: Trashy Town. Explain that there are two words in the title and that the book is written by Andrea Zimmerman and David Clemesha and illustrated by Dan Yaccarino. 
	Ask, "What is the name of this book?"
	Say, "Help me read the title of this book." Point to words as children say them.

	1-2
	Read the text and define the word trash man. A trash man is a community helper. Someone whose job it is to collect trash. 
	
	What does a trash man do? 

	3-4 
	Read the text. 

Empty - containing nothing. 
Trash - things that are no longer useful or wanted, and are thrown away.  

Sometimes trash is called garbage. 
	What is Mr. Gilly looking for when he drives down the street? 
	

	5-6 
	Read the text. 

Look at the picture what is happening? 

What are the children doing? Why did they say; "Stop"?
	 Where was Mr. Gilly's first stop? 
School. 

Where do you go to school? 
	Encourage children to chime in with repetitive text:  "Dump it in. Smash it down. Drive around the trashy town." 

What is your favorite thing to do in school? 

	7-8 
	Read the text. 
Park - A large public area of land with grass and trees where people go to relax and enjoy themselves.
	Where did Mr. Gilly stop next for trash. 
Encourage children to chime in on repetitive text. 
	Children chime in on repetitive text.

	9-10 
	Read the text. 

Pizza parlor - Place that sells pizza.
	Encourage children to chime in on repetitive text.
	Children chime in on repetitive text.
Where does your family buy their pizza? 

	11-12
	Read the text. 
Doctor's office - the place where a doctor works. 
	Encourage children to chime in on repetitive text.
What did Mr. Gilly do when he went to the Doctor's office?
	Children chime in on repetitive text.

What do you do when you go to the doctor's office? 

	13-14
	Read the text. 
Fire Station - A building in which fire fighters and the equipment they use to put out fires are located. 
	Encourage children to chime in on repetitive text.
What do you think Mr. Gilly sees at the fire station? 
	Children chime in on repetitive text.

Have you ever visited a fire station? What did you see? 

	15-16
	Read the text. 
	Encourage children to chime in on repetitive text.
	Children chime in on repetitive text.



	17-18
	Read the text. 
	
	

	19-20
	Read the text. 

Full - Containing or holding as much as possible. 


	
	How did the repetitive verse change?

	21-22
	Read the text. 
	
	

	23-24
	Read the text. 
Time for a bath, Mr. Gilly. 
	Why do you think Mr. Gilly needed to take a bath? 
	When do you take a bath? 

	

	Discussion Questions
	Do you have garbage/trash cans in your house? Who takes the trash out at your house?  
	How do you get rid of garbage/trash in your house? Where does it go?
	Does a garbage/trash truck come through your neighborhood? How does the garbage/trash get in the garbage truck (people or machines lift and dump it in; arms/claws from truck pick up the trash can and dump it in).


Resources

Module 2: Family and Community

Activities & Resources
1. Be My Neighbor

2. Whose Hat Is This? 

3. Whose Tools Are These? 

4. Portraits and the Work of Famous Artists

5. Dim Sum for Everyone

6. Trashy Town

7. Pumpkin Predictions

8. Me on the Map

1. Be My Neighbor 

Author: M. Ajmera and J. Ivanko 

First Reading: 

Purpose: Discuss what it means to be a neighbor. Use positional words to describe position and encourage children to use them as they discuss where they go, who they see, and what they do in their neighborhood. 

Procedures: Use the book to do a picture walk and start a discussion. 

Open to: Your neighborhood is a special place, and read text. Talk about Lowell and how it is neighborhood. Use photos on the page titled: Every neighborhood is made up of lots of different people. Start a discussion about who is part of Lowell's neighborhood. Ask children to talk about different people in their neighborhood and places they go. Look at the picture on page titled: and lots of different homes. Ask children to describe their own homes: apartment, two family, triple decker, single family, complex, etc. and people who live in their neighborhoods. Talk about schools being part of every neighborhood. Ask children to think and talk about all the people that work in the school. This is a good time to help children learn the names of other staff including, principal, assistant principal, librarian, and other specialists. Ask them to think and talk about all of the people who work in their neighborhoods. Talk about how neighborhoods are made up of various places such as house of worship, stores, and playgrounds. Talk about the places children go to play. Encourage children to tell one another about what they do at the playground.  

Potential “turn and talk” questions about place you play, shop, or visit might be: 

· Who do you see? 

· When do you go? 

· What do you do? 

Second Reading:

Purpose: Discuss how neighbors care for their community. 

Procedures: 

Use the book to do a picture walk and start a discussion.  During the second picture walk, show the book It's Mine written by Leo Lionni. Recall how Milton, Rupert, and Lydia kept saying that water, air, and island was theirs, but it was really all of theirs. Show the cover: Be My Neighbor written by M. Ajmera and J. Ivanko. 

Talk about how everyone in a community shares public spaces like the parks, buses, schools, sidewalks, and roads. Talk about how people need to care for their community by using trash cans in the park and taking care of places and materials found in parks, schools, and library so that all can use it. 

Turn to the page: In your neighborhood, you share responsibilities. Discuss the pictures, then brainstorm a list of ways children can help take care of their home, classroom, school, and local community. 
Standards: 
PreK-K.4g. Describe the location and features of places in the immediate neighborhood of the student’s home or school.
PreK-K.6c. Identify and describe family or community members who promote the welfare and safety of children and adults.
SEL.6. Recognize diversity and demonstrate respect for others. 
2. Whose Hat Is This? 

Author: Sharon Katz Cooper

Illustrator: Amy Muehlenhardt

Suggested Vocabulary:
Jobs: The work that a person does to earn money. 

Uniforms: A special kind of clothing that is worn by all the members of a group or organization. 

Firefighter: A member of the fire department that works to put out fires.

Beekeeper: A person whose job it is to care for bees.

Chef:  A person whose job it is to prepare and cook food. 

Badge: Small object (such as a tag, pin, or metal shield) that is worn by a person to show who he is. Example, the police officer showed his badge.

Police Officer: A person whose job it is to enforce laws; a member of the police force. 

Polished: Make smooth and shiny by polishing.  

Helmet: A hard hat that is worn to protect your head. 

Purpose: 

· Identify jobs and the hats associated with those jobs. 

· Engage children in a predictable text in which they guess whose hat is associated with that kind of job.

Procedure: 

· Read the story. Talk about the hats in the story. 
· Why do people wear hats to work? 
· What function do they perform? 

· How can their hat help them to do their work?

· Explain that the clothing and equipment worn by workers help them in performing their jobs. 
· Discuss the different types of hats/clothing that the characters wear in the story. 

· Ask the following questions: 

· Why do the workers wear special clothing to do their jobs? 

· Why do people wear work hats? 
· What is the function of the hats/clothing that workers wear?
· How can their hat/clothing help the workers to do their job? 

· How do the workers’ hats/clothing keep them safe? Discuss. 

· Show pictures of community workers (police officer, fire fighter, chef, dentist, doctor, surgeon, construction worker, umpire, carpenter, telephone pole worker). 

· Ask children to identify each picture. 

· What do they have in common?
· Community helpers

· Wear special clothing

· Have special equipment to do their job 

· Discuss how hats and special clothing and equipment protect the workers and help them to do their jobs.  

Whose Hat Memory Game
Materials: 
· Two sets of 3 x 5 index cards. 

· One set of cards with a picture of a worker’s hat on each card. 

· Second set of cards with a picture of the equipment or tools that the person would use to do their job. 

Procedure: 

· Play Memory game matching career hats with the equipment or tools that a person would use. Children can work with a partner. 
· Turn cards face down. 

· Each player turns over two cards at a time. 

· Have them try to match the hat with the piece of equipment for that job. 

· Once a player matches a pair, they should take both cards and put them in a pile next to them. 

What I Want to Be 
Materials: 

· Hats that represent a variety of worker jobs. 

· Slips of paper (one for each child).

· Pencil for child to write their name on the slip of paper. 

Procedure: 

· Have children think about what they want to be when they grow up. 

· Ask: What would that person wear?
· Ex. Firefighter – firefighter red hat, heavy black boots, firefighter jacket. 
· Have children draw a picture of what they want to be, including the outfit they would wear for the career they chose. 

Hats Guessing Game
Whole Group:

· Pull out one hat at a time from a bag or pillowcase. 
· Have the children tell you what job goes with that hat. 

· Have each child write their name on a slip of paper and place it in the hat of their choice. 

· Choose one name out of each hat. 
· Invite the child to come up, put on the hat, and tell why they like that job. 

· This activity can be done over time until all children have a turn. 

Extension: 

Review hats, tools, and vehicles required for certain careers. 
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3. Whose Tools Are These?  

Author: Sharon Katz Cooper 

Illustrator: Amy Baily Muehlenhardt
Suggested Vocabulary:
Tools: Something (such as a hammer, saw) that you hold in your hand to and use for a particular task

Doctor: A person that is trained and licensed to treat sick and injured people. 

Teacher: A person that teaches something. 

Pencil: An instrument used for writing and drawing. 

Ruler: A strip of plastic, wood, or metal with that has marks on it to show units of length and is used to measure something. 

Crayons: A stick of colored wax that is used for drawing. 

Artist: A person who creates art. 

Chef: A professional cook. 

Scientist: A person who is trained in science and whose job involves science. 

Field Biologist: Works in natural environments collecting data and analyzing it.  

Hairdresser: A person who cuts and styles hair. 

Lifeguard: A person whose job is to protect swimmers from drowning. 

Whistle: A small device that makes a very high pitched sound when you  blow through it. 

Purpose: 

· Identify and label tools used by workers. 

Procedure: 

· Read the title - Whose Tools Are These? Point out that there are four words in the title. Tell the children that the author of the book is Sharon Katz Cooper and the illustrator is Amy Baily Muehlenhardt.

· Engage the children in a predictable text in which they guess what tool is associated with what kind of job.

·  When familiar with the text, encourage children to chime in and complete the predictable text. 

· Talk about the tools, why do people use tools to work? What function do they perform? Are they tools?

· How can their tool help them to do their work?

Questions to ask after reading: 
· Who would use a saw? What would he/she do with it? 

· Who would use a hammer? What would he/she do with it? 

· Who would use a nail gun? What would he/she do with it? 

· Who would use a wrench? What would he/she do with it?

· Who would use a drill? What would he/she do with it?
· Who would use a roller? What would he/she do with it?
· Why would you start down low when building a house? 
· Why would you build the walls, windows, floor before building the roof? 

Sort the Tools 
Materials: 

· Assortment of tools. 

Procedure: 

· Bring a collection of tools from the book, Whose Tools Are These? 

· Introduce each tool. 
· Ask children to identify the tool and then find it in the book.

· Ask, “Whose tool is this? How does he/she use it? 

· Have you ever seen a tool like this before? 

· Invite the children to sort the tools into categories. Support children with this task, as needed. (Heaviest/lightest, longest/shortest, plastic/metal/wood, sharp/dull, etc.)

· Discuss their choice of category. 

· Identify the number of tools in each category. 

Guess the Tool 

Materials: 

· Assortment of tools. 

Procedure: 

· Ask children to choose a tool from a set of tools. 

· Make up a clue to identify the tool (e.g., a hammer has a wooden handle, metal on top, used to pound.)
· Help children come up with as many clues as needed until the group guesses the tool. 

4.  Portraits and the Work of Famous Artists 

Portraits: 

Portraits can be paintings, drawings, or photographs that show people's faces, heads, and shoulders. Portraits can be of individuals. 

Purpose: 

Introduce children to different widths of brushes. 

Key Concept: 

Small, medium, large. 

Talk about how artists use brush strokes to define facial features in their artwork. Artist tools can be crayons, pastels, paint, or camera. 

Procedure: 

Use the book Yenawine, P. (1993) The Museum of Modern Art: People, The Museum of Modern Art; New York. 

Discussion: Show different pictures and engage children in talking about the facial features, expressions and the artist's use of brush strokes. Example-page 3. How do you think the girl in this picture is feeling? Look at how the artist uses the brush strokes to define strands of hair and how different color line were used to make a striped shirt. 

Standards: 

PK.MD.MA.1. Recognize the attributes of length, area, weight, and capacity of everyday 

objects using appropriate vocabulary (e.g., long, short, tall, heavy, light, big, small, wide,

narrow).
MA.L.5c. Apply words learned in classroom activities to real-life examples
5. Dim Sum for Everyone by Grace Lin. 

Estimated time for this lesson: 20 minutes

Essential Questions Addressed in the Lesson: 

· Why do people need to communicate? 

· How do people eat out at restaurants? 

Objectives: 

· Ask and Answer questions to identify who, what, where & when? 

· Put events in their own and their families' lives in temporal order. (H)

Children will: 

· Recognize the need for customers and wait staff to communicate. 

· Ask for the information to learn about the ingredients used to make various food items. 

· Identify various cooking tools by name. 

Language Objectives: 

· MA.SL.1. Participate in collaborative conversations with diverse partners during daily routines and play.  

· MA.SL.1a. Observe and use appropriate ways of interacting in groups. (talking, listening, waiting, asking questions, and waiting for response). 

· MA.SL.1b. Continue a conversation through multiple exchanges.  

Materials: 

Dim Sum for Everyone by Grace Lin, pictures of or Chinese placemats, picture of Dim Sum, chop sticks. 

Targeted Academic Vocabulary: Ingredients, tools, order, utensils. 

1st Read: 

Read the name of the book, Dim Sum for Everyone! Ask the children if they know what Dim Sum is? If not, state Dim Sum is Chinese food, but it is prepared in small baskets. Dim Sum means that each person is given a small bite sized or individual portion of food. Many Cantonese and Mandarin families drink tea and eat Dim Sum at restaurants. Let's read the story and find out more. 

Open End Pages: Point to the various ingredients used to make Dim Sum such as tofu, wonton wrappers, ginger taro, and carrots. Then point to tools used to cook Dim Sum - grater, tea pot, clever, and dish. 

Title Page: Point out the Chinese lettering. Stop at the page that says: “We eat a little bit of everything.” Point to and discuss the plates, little baskets, and dishes. Talk about how the family is using chopsticks rather than utensils such as a knife, spoon, or fork. 

Stop at the page that says: Now there are empty little dishes. Ask the children to describe how the family might be feeling now. 

2nd Read: 

Encourage children to chime in completing the last word in each sentence by pausing for a moment.

Read: the sections that starts "Before dim sums became widespread" to the children. Then talk about the customs used in Dim Sum: 

· Empty tea pot- leave open for a new pot. 

· To thank wait staff - Tap finger three times on table. 

· Waiter counts dishes - To tell how much the bill will be. 

Talk about various ways that people can communicate to one another. 

· Hand gestures - waving - hello, good-bye, or finger to lips - quiet. 

· Facial expression 

· Words - talking 

· Writing - letter 

· Showing - pointing 

Center Time Connections: 

Count number of small dishes order at each table. 

Use chop sticks to pick up items and move from one container to another. 

Sort pictures into tools, ingredients, and menu items. 

[image: image18.emf]Contact the China Star Dim Sum, 1733 Middlesex Street, Lowell, MA to visit school. 
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6. Trashy Town by Andrea Zimmerman and David Chemesha
Purpose:

Understand roles and responsibilities in relation to self, others, and the classroom. 

Children will: Describe socially appropriate ways to care for self, others, and the classroom environment. 

Procedure: 

Remind children that in the book Trashy Town by Andrea Zimmerman and David Chemesha, Mr. Gilly had a job to do. He cared for his town and the people in it. It was his responsibility to keep his town clean and safe.

In the story the Dig! Mr. Rally has responsibilities too. He keeps the town safe by clearing the load off the road and building a drain for the rain. He helps the people in this town by clearing the ridge for the bridge, digging the hole for the pool at the school, and by leveling the site for the new zoo. Mr. Rally also has responsibilities at home, He cares for his dog Lightning, and tends to his garden. 

Discuss how we are all responsible for the care of the materials in the classroom and how we have responsibilities to one another to make the classroom a place we all want to be. Discuss jobs in the classroom: watering the plants, sweeping around the sensory table, caring for our own belongings, counting the number of children at school, keeping the classroom and playground clean and safe, setting the tables for meals, etc.  

Talk about how it feels to do a good job and to care for things and people. Discuss ways to be helpful and responsible in school and at home. 

Whole Group Discussion: 

Why do we need to have roles and responsibilities in the classroom? 

7. Pumpkin Predictions 

Estimated Time 10 - 15 minutes 

Essential Questions Addressed in the Lesson:
· Why are pumpkins considered living things? 

· How do people and animals take care of pumpkins? 

· How do people use pumpkins?
Objectives: 

· Identify living and non-living things. 

· Discuss how animals and people use pumpkins and care for their seeds to replenish this resource. 

· Estimate number of seeds inside pumpkin that could be used to begin the life cycle of future pumpkins. 

Children will: 

· Talk about living and non-living things. 

· Ask and answer questions about the life cycle and use of pumpkins.

· Make predictions about what is inside the pumpkin. 

· Count the number of pumpkin seeds found inside the pumpkin. 

Language Objectives. 

MA.SL.1a. Observe and use appropriate ways of interacting in a group. (talking, listening, waiting, asking questions, and waiting for response.) 

MA.SL.1b. Continue conversations through multiple exchanges. 

Materials: 

· Pumpkin

· Knife 

· Newspaper

· Chart paper 

Procedure: 

Ask children if the pumpkin is a living or nonliving thing. Give children the opportunity to discuss and hear various points of view. 

Poll the number of children that think it is a living or non-living thing. 

Discuss why a pumpkin is a living thing. Talk about how the pumpkin is at the end of its life cycle once it is cut from the vine and how it will eventually decay. 

Ask children to share experiences related to cutting open pumpkins. Ask if any children have made jack-o-lanterns at home. Tell children the parts of a pumpkin (stem, skin, pulp, meat, seeds). The indents in the side are called ribs - connect to children's ribs in their own chest. The inside is called a cavity. Ask children to describe what the outside and inside of the pumpkin look and feel like. Then ask children to make a prediction about the number of seeds the class will find inside the pumpkin. Place the pumpkin at the science area during centers for children to pull seeds from the pulp and then wash them and bring them to circle the next day to count.  

8. Me on the Map, by J. Sweeney

Estimate time for the lesson 15-20 minutes 

Essential Questions Addressed in Lesson: 

· Why do people need maps?

· Why is it helpful to know where you are in your house, classroom, school, town, or state? 

· What can we use to describe locations to others? 

Objectives: 

· Respond to and use positional language up/down, near/far, back/front, in-front of/behind, below/above, and beside. 

· Ask and answer questions to identify who, what, where & when? 

Children will: 

· Recognize how maps are representations of actual spaces. 

· Identify where friends or family live relative to their own homes (near and far). 

· Brainstorm and create a map of their community. 

Language Objectives: 

· MA.SL.1. Participate in collaborative conversation with diverse partners during daily routines and play. 

· MA.SL.1a. Observe and use appropriate ways of interacting in groups. (talking, listening, waiting, asking questions, and waiting for response)

· MA.SL.1b. Continue a conversation through multiple exchanges. 

Materials: 

· Me on the Map

· Chart paper

· Map of Lowell

Procedure: 

Read and discuss the book Me on the Map. 

Generate a list of places that children would like to create on their class map of Lowell (homes stores, churches, library, school, etc). Talk about how they will identify the address and location of where to place the items they make on the map they create. Talk with children and develop a plan for constructing buildings and making maps and a roadway for block area. 

Recommended Resources and Materials:

1. Song: There is a Hat on My Head

2. Chant: Hats Hats All Around

3. Song: Who are the People in the Neighborhood?
4. The Customer Orders the Food

5. Lyrics: Grey Squirrel

6. Eureka Math, page 110 lesson 15: Peek-A-Boo Counting (optional)
7. Eureka Math, page 111 Number Cha-Cha to 5 (optional)
8. Where’s My Number? Building Blocks 1- 5 (optional)
9. Listen and Count Building Block

10. Pizza Game 1 Building Blocks
11. Community Resource - China Star Dim Sum

12. G.S. Pinnell, & I.C. Fountas. Literacy Beginnings: A Pre-Kindergarten Handbook, 2011.

14. Autumn Leaves Are Falling

15. Aa Is for Artist (Printed)

16. Natural or Man-Made PDF (Printed)
17. Traffic Signs (Printed)

18. Window Bingo (Printed)

Lakeshore: Lakeshore Community Block People, $29.99, set of 12 figures (item RR637)

OR

Discount School Supply Pretend Play Career Figures, $18.99, set of 6 figures (Item PPPCAR)

Songs/Chants/Activities

1. Song: There is a Hat on My Head: by Kimberly Bohannon 

Sung to the tune: Farmer in the Dell

There's a hat on my head. 

There's a hat on my head. 

It's called a hard hat. 

There's a hard hat on my head. 

There's a hat on my head. 

There's a hat on my head. 

It's called a chef's hat.  

There's a chef's hat on my head. 

There's a hat on my head. 

There's a hat on my head. 

It's called a cowboy hat.  

There's a cowboy hat on my head. 

Other verses top hat, straw hat, nurse, police officer, mail carrier, etc. 

2. Hats, Hats All Around Chant - start by having the child pick a hat and put it on. 

Hats, hats, all around.

Some are tall, and others round. 

Raise your hat up. Now put it down. 

Find a new hat. There's hats all around.  

Hats, hats, all around. 

3. "Who are the People in the Neighborhood?"

A song from Sesame Street

Oh, who are the people in your neighborhood,

In your neighborhood.

In your neighborhood. 

Oh, who are the people in your neighborhood,

The people that you meet each day. 

Oh, the firefighter is a person in your neighborhood, 

In your neighborhood. 

In your neighborhood. 

The firefighter is a person in your neighborhood, 

A person that you meet each day. 

Add verses with other people in the neighborhood; grocer, mail carrier, shoemaker, etc.  

4. The Customer Orders the Food 

Original author unknown.

Sung to: The tune of " The Farmer in the Dell"

The customer orders the food, the customer orders the food.

It happens at a restaurant, the customer orders the food.
The server tells the cook ...

The cook prepares the food ...

The server brings it out ...

The customer eats the food ...

The customer pays the cashier ...

The cashier takes the money ...

The busser cleans the table ...

5. Grey Squirrel 

Grey squirrel, Grey squirrel! (bounce up and down on the words) 

Swish your bushy tail! (shake it) 

Grey squirrel, Grey squirrel! 

Swish your bushy tail! 

Put a nut between your toes (touch your toes) 

Wrinkle up your little nose! (poke your nose) 

Grey squirrel, Grey squirrel! 

Swish your bushy tail! 

{repeat}

Mathematics Notes
6. Peek-a-Boo Counting, Eureka Math - Lesson 15, page 220: 

Two minutes each child, then pair children up in small group to practice and verify counting with each other. 

Materials: (T) 3-5

Counting bears

Manila file folders with ends stapled together to form a screen (can cut in shape of homes)

Note: In this activity, students develop the ability to visualize a quantity and strengthen their memory to answer “how many” questions to 3. 

Students are encouraged to subitize, but are given wait time so that those who wish to count may do so.  

T: (Prior to beginning the activity, have 1 object placed on a desk or table, behind the screen.) Peek-a-Boo! (Raise and lower the screen.) Peek-a-Boo! (Again.) There is something behind this screen. Did you see it? (Lift and replace the screen.) 
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T: How many things did you see?   

S: 1. 

T: Very good, how did you know? 

S: Encourage child to explain how he/she counted.

T: Let's play Peek-a-Boo again. This time there could be 1 thing, 2 things, or 3 things. (Place 2 objects behind the screen, and lift the screen.) 

T: (Replace the screen,) When I give the signal, tell how many things you saw that time. 

S:2.

Continue in this manner to 3, then in random order. As students show mastery, see it they can hold the number in mind for a slightly longer period of time. This improves their ability to visualize a quantity and match it to a number. Lesson 10: Arrange and count up to 3 objects in scattered and linear configurations. 

Challenge: If children already count small groups up to 5, begin at 5 adding one each time. 

7. Number Cha-Cha to 5 (4 minutes), Eureka Math - page 111. 

Materials: (T) Instrumental music with cha-cha beat (optional) 

Note: This activity extends students' rote counting skills and challenges them to develop fluidity in the counting sequence. Although it is not essential that students master the movements, it facilitates memorization and taps into a variety of learning styles. 

T: I want to teach you a new counting dance. I call it the Number cha-cha. First, let's learn the steps. Put one hand out to the side, like this (demonstrate).

S: Mimic the teacher's movement. 

T: Now, the other hand. 

S: Again, follow the teacher's example. 

T: Now, here comes the Cha-Cha .... It's just three steps, like this: cha-cha-cha while stepping in place, rhythmically.

S: Again, follow the teacher's example. 

T: Let's put it together now! Hand, hand, cha-cha-cha (while doing the dance steps). 

S: “Hand, hand, cha-cha-cha” (while doing the dance steps). 

T: Continue until all students are reasonably comfortable with the steps. You're getting good at this! Now, this time instead of saying "hand", we'll say "1, 2". So, it goes, "1, 2, cha-cha-cha." 

Try it!

S: 1 (one hand out to the side), 2 (the other hand out to the side), cha-cha-cha (stepping in place rhythmically. 

This is a possible stopping point for today. If students show mastery, proceed to the next part. T: Wow, I think you're ready to count to 5! So, instead of saying "cha-cha-cha", this time we'll say "3 4, 5." Like this: (1 (hand out), 2 (other hand out), 3, 4, 5 (stepping in place, rhythmically). 

S: Continue the counting and movement.  
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8. Where's My Number? Building Blocks 1-5 

Show a Numeral Card to children. 

Secretly put that many counters in one of your hands; put a different amount in your other hand. 

Hold out your closed hands, open them for two seconds, and then close them. 

Have children point to the hand with the number of counters that matches the Numeral Card. 

Repeat with other small numerals. 

9. Listen and Count, Building Blocks
Remind children you are going to drop items into a can for them to count. 

Ask children to listen quietly as you slowly drop marbles (or counters) into a clean, empty coffee can. 

After you have observed their responses, ask children to say the number. 

Spill the items out of the can, and count them as a whole group to check. 

10. Pizza Game 1 Building Blocks 

· Each player has Pizza Game 1 activity sheet from the Teacher's Resource Guide. 

· Player one rolls a Number Cube and puts that many counters on his or her plate. 

· Player One asks Player Two, "Am I correct?" Player Two must agree that Player One is correct.

· Once correct, Player One moves the counters to the topping spaces on his or her pizza activity sheet. 

· Players take turns until all the spaces on their pizzas have toppings. 

· If needed, use a blank wooden cube to make a Number Cube that is easier for children, such as one to three dots on each side, or, for a challenge, draw up to ten dots on each side.   

11. Community Resource: 
China Star Dim Sum

1733 Middlesex Street 

Lowell, MA

Hours - Dim Sum 9-3

12. G.S. Pinnell, & I.C. Fountas. Literacy Beginnings: A Pre-Kindergarten Handbook, 2011. 

13. Autumn Leaves (Sung to London Bridges) 

Autumn leaves are falling down, falling down, falling down

Autumn leaves are falling down 

Red, Yellow, Orange 

Autumn leaves are falling down, falling down, falling down

Autumn leaves are falling down

All the colors to the ground!

Autumn leaves are a falling 

Red and yellow and brown

Autumn leaves are a falling 

See them fluttering down. 

Tra, la, la, la, la, la, la

Tra, la, la, la, la, la, la

Autumn leaves are a falling

See them fluttering down. 
Technology/Websites:

· Letter ID d p b for Challenge: Computer game http://www.literactive.com/Download/live.asp?swf=story_files/Fishing_Bowl_US.swf
· How to Reduce, reuse, recycle with your preschool class: http://learningboxpreschool.com/reduce-­reuse-­recycle-­preschool-­classroom/
· Ten in the Bed: https://www.youtube.com/watch?v=WwutR8gxgto
· Five Little Monkeys Jumping on the Bed: https://www.youtube.com/watch?v=PRWH9sw_98E
· Man-­made versus natural resources. http://bowlerschool.net/ebooks/Sci_GL-­K-­2/Natural_or_Man-­Made.pdf
· Life cycle of pumpkin: https://www.youtube.com/watch?v=iXLnCd4JMH4
· Do you know how pumpkin grows: https://www.youtube.com/watch?v=tU-­GwFHQZI8
· Why do leaves change: https://www.youtube.com/watch?v=yb9VxLO0LCE
· Fall harvest on the farm: Potatoes https://www.youtube.com/watch?v=SlikGS1nICM
· Bear Snores On: https://www.youtube.com/watch?v=j2oqIo7gHRE
· Grey Squirrel: https://www.youtube.com/watch?v=J1U5i_scF_M
· How crayons are made: http://pbskids.org/rogers/video_crayons.html
· What happens when you send a letter: http://pbskids.org/rogers/video_crayons.html
· ABC MOUSE www.abcmouse.com
· Visiting the paper store video: http://www.pbslearningmedia.org/resource/1d246475-­69f6-­44ab-­adf2-­b027406da324/paper-­niche-­field-­trip/
· Making paper: https://www.youtube.com/watch?v=fZ3HQ9lBHuA
· I Stink https://www.youtube.com/watch?v=zwG-­QxJbuAQ
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Things needed for Module 2

Materials/supplies needed (enough for small groups of 4-5 students):

⃝ Pots and pans and tray for making spaghetti and meatballs in dramatic play
⃝ Various measuring tools-rulers, measuring tape, Unifix cubes etc.

⃝ Alphabet stamps/rubber stamps

⃝ Stickers for stamps on envelopes




            ⃝ Tweezers

⃝ Items for grocery store in dramatic play



            ⃝ Scale

⃝ Community helper puzzles





            ⃝ Money

⃝ Paint rollers







⃝ Cash register

⃝ Egg beaters







⃝ Sewing cards


⃝ Lakeshore Community Helpers block people








⃝ Rice and cooking tools for sensory table

⃝ Scarves to use while dancing

Materials/supplies to make/print/copy/get:

⃝ Placemats from local restaurants




            ⃝ Traffic signs

⃝ Pictures of local restaurants





             ⃝ Window bingo

⃝ Sequence cards for making spaghetti




⃝ Aa is for artist

⃝ Collections of natural and man-made objects



⃝ Class address book 

⃝ Empty pasta boxes and pretend can of sauce 



⃝ Pasta various shapes 

⃝ Natural or man-made






⃝ Grocery store fliers

⃝ Neighborhood map of Lowell





⃝ Boxes

⃝ Newspaper and recycled paper scraps





⃝ Class quilt-each child designs a square

⃝ Write out recipes and find pictures of ingredients

⃝ Fruits and vegetables for drawing, tasting, sorting

Books for dialogic reading:
⃝ A Letter to Amy - Ezra Jack Keats

⃝ Daddy Makes the Best Spaghetti - Anna Grossnickel Hines

⃝ I Can Be Anything, Jerry Spinelli

⃝ It’s Mine! - Leo Lionni

⃝ Dear Juno - Soyung Pak

⃝ Possum’s Harvest Moon - Anne Hunter

⃝ Something from Nothing - Phoebe Gilman

⃝ The Post Office Book: Mail and How It Moves - Gail Gibbons

⃝ Whose Tools Are These? - Sharon Katz Cooper

Other recommended books:
· Dim Sum for Everyone – Grace Lin

· Whose Hat Is This? - Sharon Katz Cooper

· From Tree to Paper - Pam Marshall

· A House is House for Me – Mary Ann Hoberman
· Tell Me, Tree: All About Trees for Kids - Gail Gibbons

· Me on the Map - Joan Sweeney

· Dig! – Andrea Zimmerman and David Clemsha
· Natural or Man Made?  My Science Library, Kelli Hicks

· Changes, Changes Pat Hutchins

· Block City Robert Louis Stevenson

· Seasons of the Year Margaret Hall

· Changing Seasons Sian Smith

· The Little Yellow Leaf Caren Berger

· Turkey Trouble Wendy Silvano

· The Quilt Story Tony Johnston

· Bear Snores On Karma Wilson

· Oxcart Man Donald Hall

· I Can Be Anything Jerry Spinelli
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